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GUIDED BY THE INNER LIGHT: A HISTORIOMETRIC STUDY OF QUAKER  
EDUCATION IN THE STATE OF NEW YORK 
Joseph John Crotty IV 
 
 
The following historiometric analysis examined the historical experiences of Quaker 
educational institutions during the nineteenth and twentieth centuries. The researcher 
utilized artifacts (n = 34) related to Quaker education in New York State in order to 
ascertain to what extent Quaker testimonies, including integrity, community, simplicity, 
equality, and peace, were influenced by salient historical experiences, such as war, racial 
equality, and economic equality. The researcher utilized structural coding to facilitate the 
conveyance of qualitative data into quantitative data in order to measure statistical 
differences. MANOVA results examined the significance of the difference among 
artifacts with different levels of description. MANOVA results established significant 
differences for the historical experience of war in Quaker educational institutions 
([Pillai’s Trace = 1.226], F(15, 84) = 3.872, p < .000, 2 = .409) and the historical 
experience of racial equality in Quaker educational institutions ([Pillai’s trace = 1.095], 
F(15, 84) = 3.221, p < .000, 2 = .365). Stepwise multiple regression analyses indicated that 
the historical experience of racial equality predicted 46.5% of the realization of the 
Quaker testimony of community at Quaker educational institutions (adjusted 𝑅2 = .514), 
70.3% of the realization of the Quaker testimony of equality in Quaker educational 
institutions (adjusted 𝑅2 = .703), and 47.6% of the realization of the Quaker testimony of 
peace in Quaker educational institutions (adjusted 𝑅2 = .476). The study of historical 
  
experiences of Quaker educational institutions and subsequent realization of the Quaker 
testimonies contribute a myriad of critical discourses regarding the history of Quaker 
education, the practice of historiometric analysis in educational research, and most 
importantly, the development of a positive school culture. Through the experiences of 
war, and advocacy for racial and economic equality, Quaker educational institutions 
formulated responses and civic action based upon the Quaker testimonies of community, 
equality, and peace. Further studies should be carried out with a more viable sample size 
to validate the findings of the present study. For example, a researcher should conduct a 
historiometric study of Quaker schools in a particular region or country to gain a greater 
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The Religious Society of Friends is a religious denomination that was founded in 
seventeenth-century England in the aftermath of the English Civil War. The Religious 
Society of Friends, also known as Quakers or Friends, was established in 1647 by an 
English shepherd and shoemaker named George Fox, who appealed to all individuals to 
yield to the Light of Christ and seek pureness within their hearts and intentions. The 
principle theological teachings of Quakerism emphasized that the Light of Christ was 
inherent within all individuals, which enabled them to experience “leadings” of 
conscience, which facilitated the development of ethical practices, known as 
“testimonies,” among followers, including integrity within speech and actions, simplicity 
in dress and lifestyle, class and gender equality, and pacifism, which would soon become 
known as the Peace Testimony. These testimonies would become the guiding principles 
of Quaker education once the Religious Society of Friends began developing educational 
institutions (Worrall & Barbour, 1995, p. 1-3).  
Following the establishment of systematic practices and organizations, the 
Religious Society of Friends endeavored to create educational institutions for its 
members, and eventually, non-members. In 1690, the London Yearly Meeting, the central 
governing body of Quakers in Europe and North America, composed an epistle 
counseling Friends to establish Quaker Schools. According to Finn and Densmore 
(1995), the epistle stated that schools should be established to allow “Quaker children . .  
.[to] be educated without learning the ‘corrupt ways, manners, fashions, and languages of 
the world’” (p. 146). From the onset of Quaker endeavors in education, Friends defined 
                                                                




how religious implementation would be practiced in Quaker schools. According to Finn 
and Densmore (1995), Quakers practiced “religiously guarded education,” an educational 
philosophy established in the late eighteenth century by the Religious Society of Friends 
which stated that Quaker students were prohibited from receiving direct religious 
instruction as per Quaker testimonies concerning direct experiences with God rather than  
teachings founded upon theological conceptions, as well as the belief that a Quaker could 
not influence the religious life of another individual. Therefore, Quaker schools provided 
religious influence within their classrooms, based on the Quaker testimonies of the 
respective meeting or association of Quakers that incorporated the educational institution 
(p. 148). At the start of their venture to establish schools, Quakers developed “select” 
schools, which were reserved strictly for the children of Quaker families. However, as 
early as 1846, only one-third of Nine Partners Boarding School enrollment comprised of 
Quaker children. In the modern era, Quaker students are a small proportion of school 
rosters in New York Friends schools (Finn & Densmore, 1995, p. 153).  
In the twentieth century, Quaker educators have formulated the guiding principles 
of Quaker schools that establish their unique institutional principles when juxtaposed to 
secular public schools. At a Quaker education conference at Earlham College in 1946, 
Elton Trueblood, an accomplished and esteemed graduate of John Hopkins University, 
who taught at many Quaker colleges, including Guilford College, Haverford College, and 
Earlham College, stated that a Quaker education is founded on the principles of veracity, 
discipline, simplicity, individuality, community, concern, and peace (Kenworthy, 1987, 
p. 58-9). In Howard Brinton’s (1967) Quaker Education: In Theory and Practice (as 
cited in Kenworthy, 1987), the seminal guide to Quaker education, Brinton (1967), who 
                                                                




served as an esteemed educator in Friends Select School and Olney Board School, 
primary and secondary Quaker schools, as well as Quaker and non-Quaker colleges, such 
as Guilford College, Earlham College, and Mills College, stated that:  
Let us now examine to what extent the social testimonies of the Society of Friends  
have been applied in the past to education. It is noteworthy that the tendencies 
toward community, pacifism, equality, and simplicity have in varying degrees 
persisted throughout. They have resulted in the definite educational policies as 
follows: Community . . . Pacifism . . . Equality . . . [and] Simplicity. (p. 51-2) 
In her work, Things Civil and Useful: A Personal View of Quaker Education, Helen Hole 
(1978), a respected educator at Westtown School, a Quaker primary and secondary 
school, and Earlham College, a Quaker college, (as cited in Kenworthy, 1987), stated: 
Throughout, I have seen certain common features: a distinctive form of  
community, a special nurture of the individual student, a simplicity of life style,  
an evolving concept of the equality of sexes, a genuine respect for the training of  
the mind, a concern to minister to all levels of the student’s psyche, a unique  
method of decision-making, and especially an emphasis on the religious life as  
part of the texture of daily living. (p. 54) 
In seeking a more current definition of the principles of a Quaker Education, Don Rowe 
and Anne Watson (2018), who both have served as educators and the founders of non-
governmental organizations dedicated to social justice and education, explained that the 
primary principles in contemporary British Quaker schools are “authenticity; care and 
love; trust; equality and justice; and spirituality” (p. 6). While the aforementioned leaders 
in Quaker education have cited many divergent, yet, analogous principles regarding the 
                                                                




unique features of a Quaker education, they are all focused on the core values of 
integrity, community, simplicity, equality, and peace, which served as the guiding 
principles of the following historiometric study of Quaker education in New York. 
 In many ways, the aforementioned Quaker testimonies, that were utilized by the 
researcher in the current study, have permeated across centuries of Quaker experience 
and theology. According to Worrall and Barbour (1995), the testimony of integrity is 
analogous to the testimony of truth in Quaker histography. However, in simplest times, 
all Friends should act with integrity, in speech, in business practices, in meetings for 
business, and in the utilization of plain language (p. 17). According to Brinton (1958), 
there are two experiences of community within Quaker theological thought. First, the 
Quaker community itself should become a viable, homogenous organization of 
individuals characterized by spirituality and intellectual thought, but also towards 
material interdependence. In the community outside of the meeting, Quakers should 
strive to increase the interdependence of all individuals. Community is achieved by 
spreading the faith, and in contemporary times, providing charity to the poor and 
disadvantaged members of society. The testimony of community has influenced the 
establishment of philanthropic societies of Friends dedicated to providing relief to 
victims of war and economic hardship (i.e., Friends Service Committee) (p. 16-18). 
The testimony of simplicity has evolved with the Religious Society of Friends throughout 
the history of the organization. However, in general terms, it has been characterized by 
the absence of the excess in disposition, and a commitment authenticity, veracity, 
pragmatism and stability. In addition, Quakers have practiced simplicity in dress, speech, 
and behavior. Today, it is hard to distinguish a Friend from a non-Friend, as it were in the 
                                                                




practices of simplicity present in eighteenth and nineteenth century Quaker society. 
However, simplicity is realized by avoiding gratuitous superfluities, in order to live a less 
hectic and complicated lifestyle (Brinton, 1958, p. 17-20). Since the formation of the 
Religious Society of Friends, Quakers have been steadfast in their belief of racial, gender, 
and class equality. In the early years of the organization, Quakers faced numerous 
punishments from government bodies for civil disobedience in refusing to acknowledge 
hierarchies in race, sex, and class (Brinton, 1958, p. 19). The testimony of peace has been 
synonymous with harmony and pacifism throughout the history of the Religious Society 
of Friends. Quakers strive to appeal to a higher condition of “peaceableness” through 
conflict resolution and the sentiments of love and understanding. The testimony of peace 
has been a salient experience among Quakers, which has resulted in their refusal to take 
part in military service in the United States, their endeavor to serve a prominent role in 
prison reform in American correctional facilities, and lastly, their utilization of civil 
disobedience to protest government and societal policies that violate a Quaker’s 
conscious in regard to the peace testimony (Brinton, 1958, p. 16-19).  
In the state of New York, Quaker schools were established following the trials 
and tribulations posed by the American Revolution. As early as 1781, the New York 
Yearly Meeting submitted a plan to the London yearly Meeting for the creation of a 
Quaker school in New York City. In time, the school would become known as Friends 
Seminary, and New York City’s first public school (Jones, 1962, p. 261-2).  Over the 
course of the succeeding centuries, many Quaker schools were established in New York 
State, including Friends Seminary, Nine Partners Day School, Oakwood Seminary, 
Brooklyn Friends School, and Friends Academy, which became permanent fixtures 
                                                                




within New York’s educational community, while many other schools, either under the 
care of, or independent of the New York Yearly Meeting, were characterized by 
momentary experiences within New York’s educational history. (Finn & Densmore, 
1995, p. 148-55). Quaker schools are a unique educational model since they are schools 
established in a religious tradition that does not provide direct religious instruction, 
rather, a religiously guarded education that promotes learning through direct experiences 

















                                                                




Purpose of the Study 
The purpose of the current historiometric study was to ascertain how historical 
events have guided the realization of Quaker testimonies in educational settings in New 
York State from the late eighteenth century to the contemporary era. In doing so, the 
researcher analyzed the relationship between historical experiences and each testimony, 
to establish the different levels of influence based upon multiple historical experiences. In 
addition, the study contributed to the developing practice of historiometric studies in 
education. According to Crayne and Hunter (2018), historiometric studies have been 
practiced since the early twentieth century. However, while conducting a PsychINFO 
search regarding historiometry, Crayne and Hunter (2018) found only fifty-eight 
scholarly articles addressing the methodology, with only thirty of the fifty-eight articles 
providing empirical examples of historiometric analysis (p. 6). Lastly, the study 
endeavored to inform secular school educators of practices that may benefit the culture of 
their respective institutions. A Quaker education is unique, as it provides experience and 
moral guidance in place of direct religious instruction. It is possible that practices in 
Quaker education can be transferred to public school institutions. In the current study, the 
significant differences between the three independent variables associated with the 
current study, the historical experiences of war, the struggle for racial equality, and the 
struggle for economic equality were measured among the dependent variables of the 
study, the Quaker testimonies, which have existed since the first Quaker schools were 
established; integrity, community, simplicity, equality, and peace. The theoretical lens of 
Dr. Lawrence Kohlberg’s theory of moral development and Dr. Martin Seligman’s theory 
                                                                



























                                                                





Theory of Moral Education 
 During the 1950s, Professor Lawrence Kohlberg (1975) endeavored to ascertain 
how the theory of moral development, established by Dr. John Dewey and Dr. Jean 
Piaget, could be facilitated and realized in an educational institution. Dr. Kohlberg (1975) 
spent decades refining his theory, the theory of moral education, which was eventually 
divided into three distinct and explicit levels of moral development: the preconventional 
level, the conventional level, and the postconventional, autonomous, or principled level. 
Kohlberg explained his model in his work, “The Cognitive-Developmental Approach to 
Moral Education,” which was published in The Phi Delta Kappan, a seminal journal in 
the field of education which has been in print since 1915. In his article, Dr. Kohlberg 
(1975) made the following assertions regarding his theory of moral education. In the 
preconventional stage, the child’s understanding of right and wrong is dictated by cultural 
norms regarding the difference between right and wrong. Once the child reaches the 
conventional level, their understanding of right and wrong is adapted by principles 
developed by their family, their friends, and societal norms of the nation. Finally, at the 
postconventional level, the child has the ability to determine the difference between right 
or wrong based on their own ethics and beliefs, regardless of external influences. Dr. 
Kohlberg (1975) argued that the responsibility of moral education is just as important in 
the educational setting as it is in the child’s home environment. Through moral 
discussions and communications, and school culture founded on morality and ethics, 
educators can provide their students with a moral education.  
                                                                




Dr. Lawrence Kohlberg’s (1975) framework was critical to the study since the 
culture of Quaker educational institutions are founded upon the Quaker testimonies of 
integrity, community, simplicity, equality, and peace. In many ways, the aforementioned 
testimonies all play an invaluable role in helping a student develop a moral pedigree in 
which they can determine the difference between right and wrong, and become global 
citizens with a sound moral foundation. In my research, I have analyzed thirty-four 
artifacts related to Quaker education in the State of New York. The theory of moral 
education was utilized to study how Quaker educators disseminate the Quaker 
testimonies among their students to fulfill the standards conceived in Dr. Kohlberg’s 
pivotal framework. In addition, the theory guided the researcher’s analysis of moral 
education in Quaker education institutions, K-12, in order to objectively code the data 
collected for the study in an effective and efficient manner. Lastly, the framework served 
as a critical indicator in ascertaining if the culture of a Quaker educational institutions can 
be utilized to promote positive school environments in secular educational institutions. 
Theory of Well-Being 
 In 2011, psychologist Dr. Martin Seligman (2011) conveyed the foundation for 
his theory of well-being in his seminal work, Flourish: A Visionary New Understanding 
of Happiness and Well-Being. In his book, Dr. Seligman (2011) argued that every 
individual can achieve well-being via positive emotion, engagement, positive 
relationships, meaning, and accomplishment. These five “elements” of well-being form 
the acronym PERMA, which is the formal title of Dr. Seligman’s (2011) framework – 
positive psychology. Of the five “elements” of positive psychology, Dr. Seligman (2011) 
argued that positive relationships had the greatest impact of facilitating a state of well-
                                                                




being among individuals. However, when coalesced with the aforementioned “elements” 
of positive psychology, an environment can be formulated in which individuals thrive in 
their personal and professional responsibilities and obligations.  
 Similar to Dr. Kohlberg’s (1975) framework, Dr. Seligman’s (2011) framework 
was critical to my study of how historical experiences influenced the Quaker testimonies 
in the educational setting. Through the Quaker testimonies of integrity, community, 
simplicity, equality, and peace, Quakers endeavored to create a world in which all 
individuals were respected and viewed as part of an ideal society. Furthermore, the 
principle belief of Quakerism is that all individuals share the same light of God within 
them, therefore, all individuals should treat each other with kindness, love, respect, 
dignity, and honor. By utilizing Dr. Seligman’s (2011) theory of well-being, the 
researcher analyzed how Quaker educational institutions facilitated a school culture 
founded on positivity and purpose. In many ways, the Quaker testimonies are analogous 
to the principles of Dr. Seligman’s (2011) theory of well-being. Therefore, Dr. 
Seligman’s framework was  utilized as lens to analyze how the Quaker testimonies were 
realized in Quaker education in the State of New York, while also examining if the theory 







                                                                



















In history, students have always experienced stress and anxiety regarding their 
educational endeavors. In today’s world, students are overwhelmed and overexerted by a 
myriad of academic, societal, and cultural expectations and demands. Many students have 
not yet developed the interpersonal and intrapersonal skills essential to managing high-
level stressors in their academic and personal endeavors. Furthermore, many students 
lack the ethical foundation necessary to make responsible decisions regarding how to 
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education, students will build the interpersonal and intrapersonal skills necessary to 
manage the diverse and dynamic demands and obligations associated with a child’s 
school career. Furthermore, Quaker educational principles will foster the moral and 
ethical skills necessary to help students navigate the challenging situations that will be 



















                                                                




Significance/Importance of the Study 
The study contributed to the history of Quaker education in the State of New 
York. In addition, the study also contributed to the growing field of historiometry, also 
known as historiometric analysis (HMA). Historiometric studies have been utilized in 
many psychological studies. The methodology dates back to the early twentieth century 
when the practice was first named by Frederick A. Woods in an article titled “A New 
Name for a New Science.” However, the practice dates back to Sir Francis Galton’s work 
of studying the hereditary of intelligence through biographic novels (Simonton, 2015, p. 
184; Crayne & Hunter, 2018, p. 6). In the late twentieth century, the methodology was 
utilized by Dean Keith Simonton, who became the seminal leader in the field, to study 
social psychology, cognitive psychology, developmental psychology, and differentiated 
psychology, of which he focused on creativity, genetics, leadership, and intelligence 
(Simonton, 2015, p. 188).   
Therefore, the study also contributed to the field of educational research, in 
analyzing if the methodology could be utilized in an effective and efficient matter to 
analyze the history of Quaker education. Furthermore, the study objectively measured the 
experience of students, teachers, and administrators at Quaker schools over several 
centuries in regard to historical experiences and the realization of the Quaker testimonies, 
which guide the school culture and climate of Quaker educational institutions. The study 
analyzed significant differences between historical experiences and the influence of each 
Quaker testimony among stakeholders in various educational institutions. Lastly, the 
study served to question if a “religiously guarded education,” as practiced in Quaker 
                                                                




schools, could promote positive school cultures and experiences among secular 






















                                                                





1) To what extent did the historical experience of war influence the realization of Quaker 
testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of 
war and the Quaker testimonies of integrity, community, simplicity, equality, and 
peace in Quaker educational institutions.  
𝐻0: There is no difference between the means of the historical experience of war 
and the realization of the Quaker testimonies of integrity, community, simplicity, 
equality, and peace in Quaker educational institutions. 
2) To what extent did the historical experience of racial equality influence the realization 
of Quaker testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of 
racial equality and the Quaker testimonies of integrity, community, simplicity, 
equality, and peace in Quaker educational institutions.  
𝐻0: There is no difference between the means of the historical experience of racial 
equality and the realization of the Quaker testimonies of integrity, community, 
simplicity, equality, and peace in Quaker educational institutions. 
3) To what extent did the historical experience of economic equality influence the 
realization of Quaker testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of 
economic equality and the Quaker testimonies of integrity, community, 
simplicity, equality, and peace in Quaker educational institutions. 
                                                                




𝐻0: There is no difference between the means of the historical experience of 
economic equality and the realization of the Quaker testimonies of integrity, 
community, simplicity, equality, and peace in Quaker educational institutions. 
4) Which historical experiences out of War, racial equality, and economic equality 
predict each Quaker testimony? 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of integrity. 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of 
community. 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of simplicity. 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of equality. 
𝐻0: There will be no significant predictor among the historical experiences of 








                                                                




Definition of Terms 
1) Historical Experiences: A moment in history that permeates multiple tiers of society, 
both local, regional, and nation, while defining social paradigms. In the following 
study, the historical experiences will be war, the struggle for racial equality, and the 
struggle for economic equality. 
2) War (Independent Variable): For the purposes of the study, the researcher will 
analyze how wars fought by the United States throughout its history as a nation 
influenced the realization of the Quaker testimonies in educational institutions. 
3) Racial Equality (Independent Variable):  For the purposes of the study, the researcher 
will analyze how the struggle for civil rights, such as Native American relations with 
the U.S. government, and the African American civil rights movement influenced the 
realization of the Quaker testimonies in educational institutions. 
4) Economic Equality (Independent Variable): For the purposes of the study, the 
researcher will analyze how the struggle for economic equality, as well as benevolent 
endeavors to help disadvantages societal groups of individuals in the United States 
have influenced the realization of Quaker testimonies in educational institutions. 
5) Testimonies: The convictions that guide the Religious Society of Friends in faith and 
practice. Examples of testimonies include pacifism, integrity, and social justice 
(Barbour, Densmore, Moger, Sorel, Van Wagner, Worrall, 1995, p. 390). 
6) Integrity (Dependent Variable): The belief that all Friends should act with integrity, 
in speech, in business practices, in meetings for business, and in the utilization of 
plain language (Worrall & Barbour, 1995, p. 17). 
                                                                




7) Community (Dependent Variable): The belief that Quakers should strive to increase 
the interdependence of all individuals. Community is achieved by spreading the faith, 
and in contemporary times, providing charity to the poor and disadvantaged members 
of society (Brinton, 1958, p. 16-18). 
8) Simplicity (Dependent Variable): The belief that Friends should avoid excesses in 
disposition and character, while also committing themselves to authenticity, honesty, 
pragmatism and stability. Today, simplicity is realized by avoiding gratuitous 
superfluities, in order to live a less hectic and complicated lifestyle (Brinton, 1958, p. 
17-20). 
9) Equality (Dependent Variable):  Since the formation of the Religious Society of 
Friends, Quakers have been steadfast in their belief of racial, gender, and class 
equality. (Brinton, 1958, p. 19). 
10) Peace (Dependent Variable): The testimony of peace has been synonymous with 
harmony and pacifism throughout the history of the Religious Society of Friends. 
Quakers strive to appeal to a higher plain of “peaceableness” through conflict 
resolution and the sentiments of love and understanding (Brinton, 1958, p. 16-19).  
11) Religious Society of Friends: A religious body established by George Fox in 1647 
during the Puritan Revolution in England. The primary theological dogma of the 
Religious Society of Friends is that all individuals share the same Inner Light of God, 
which could guide them to redemption. The Religious Society of Friends is often 
referred to as Quakers. A member of the Religious Society of Friends can be 
described as a Quaker or Friend (Worrall & Barbour, 1995, 1-3). 
                                                                




12) Inward Light: The guiding Quaker principle that the light of God is within all 
individuals (Barbour, Densmore, Moger, Sorel, Van Wagner, Worrall, 1995, p. 389). 
13) Leading: A personal belief inspired by divine guidance which is brought to the 
attention of a Quaker meeting for further review and action (Barbour, Densmore, 
Moger, Sorel, Van Wagner, Worrall, 1995, p. 390). 
14) Yearly Meeting: The Quaker body that establishes policies and supervises the affairs 
of monthly and quarterly meetings in a geographic region (i.e., New York Yearly 
Meeting) (Barbour, Densmore, Moger, Sorel, Van Wagner, Worrall, 1995, p. 390). 
15) Monthly Meeting: The organizational body of an individual Quaker meeting house. 
The monthly meeting manages membership, the property of the meeting house, 
behavior among members, and all business related endeavors. (Barbour, Densmore, 
Moger, Sorel, Van Wagner, Worrall, 1995, p. 390). 
16) Friends School: A school established by a Monthly Meeting of the Religious Society 
of Friends, or an association of independent Quakers. A Friends School is guided by 
Quaker principles and testimonies. A Friends school may also be called a Quaker 
school (Finn & Densmore, 1995, p. 146-7). 
17) Select School: A Quaker school that prohibits the enrollment of non-Quaker children. 
The school is established to exclusively serve the children of the Religious Society of 
Friends (Finn & Densmore, 1995, p. 153). 
18) Independent School: A Quaker school established by a Quaker, or an association of 
Friends. However, the school is not under the direct care of a monthly meeting of the 
Religious Society of Friends (Finn & Densmore, 1995, p. 154). 
                                                                




19) Religiously Guarded Education: A educational philosophy established in the late 
eighteenth century by the Religious Society of Friends which stated that Quaker 
students were prohibited from receiving direct religious instruction as per Quaker 
testimonies concerning direct experiences over theological conceptions, as well as the 
belief that a Quaker could not influence the religious life of another individual. 
Therefore, Quaker schools provided religious influence within their classrooms, 
based on the Quaker testimonies of the meeting (Finn & Densmore, 1995, p. 148). 
20) Historiometry: A scientific methodology in which hypotheses regarding human 
behavior are validated by quantitative analysis regarding historical subjects. Also 
known as “historiometric study” or “historiometric analysis (HMA)” (Simonton, 
2015, p. 184; Crayne & Hunter, 2018, p. 6). 
21) Artifact: The term used to describe all third-party sources utilized in the study for 











                                                                






Theory of Moral Education 
In his work, “The Cognitive-Developmental Approach to Moral Education,” Dr. 
Lawrence Kohlberg (1975), a seminal leader in cognitive-developmental psychology, 
analyzed how the theory of moral development could be facilitated within an educational 
institution. At the commencement of his work, Dr. Kohlberg (1975) acknowledged the 
work conducted by Dr. John Dewey and Dr. Jean Piaget in developing theories regarding 
moral development and utilized their foundations to explicate the theory of moral 
development he began to develop as a doctoral student at the University of Chicago in 
1955. Kohlberg’s (1975) model of moral development is dissevered into three levels: the 
preconventional level, the conventional level, and the postconventional, autonomous, or 
principled level. At the preconventional level, the child is receptive to cultural rules 
regarding right and wrong as dictated by society. The child deduces these rules in 
positions of physical or hedonistic consequences of action. In the first stage, the 
punishment-and-obedience orientation, the child determines if an action is right or wrong 
based upon the physical consequence of their behavior. The child is not influenced by 
human meaning or value regarding the consequence. In the second stage, the 
instrumental-relativist orientation, the child’s definition of right or wrong is dictated by 
how an action will satisfy their personal needs and desires. At times, the child will 
perform actions for others, but only if the action will benefit them in their own desires.  
The second level is the conventional level, in which a child begins to 
conceptualize right or wrong in regard to meeting the expectations of their family, 
                                                                




friendship circle, or national views. The child enters a period demarcated by conformity 
and loyalty to their social orders. In stage three, the interpersonal concordance or “good 
boy – nice girl” orientation, the child confirms to what is perceived as typical behavior. 
Furthermore, their conception of right and wrong is formulated by actions that please or 
help others. In the fourth stage, the “law and order” orientation, children comprehend 
right and wrong as per authoritarian notions of fixed rules and the conservation of the 
societal orders. Children perform actions that show respect for the code of conduct as 
articulated by society. In the third level, the postconventional, autonomous, or principled 
level, the child begins to establish conceptions of right and wrong based upon their own 
moral values and principles, regardless of the rules furthered by political and social 
institutions. In the fifth stage, the social-contract, legalistic orientation, the child 
understands right and wrong based upon utilitarian principles adhering to individual 
rights and beliefs accepted by society. In the fifth stage, there is a coalescing of personal 
beliefs and values and the national beliefs created by democratic actions. The child 
begins to understand that they can change existing laws in order to further utilitarian 
beliefs regarding individual liberty and collective freedom. In the sixth and final stage, 
the universal-ethical-principal orientation, the child has codified their ethical principles 
through conscious beliefs and logical thought. Their moral beliefs are both theoretical 
and principled. They no longer view right and wrong as literal terms but understand 
morality as a conscious and individual set of principles established to govern all 
individuals by universal principles that will provide integrity, mutuality and parity for the 
natural rights of all individuals (Kohlberg, 1975, p. 671).  
                                                                




Dr. Kohlberg (1975) argued that correlational studies supported the belief that the 
circumstances for moral development in family and educational settings are analogous 
and coherent to cognitive-developmental theory, therefore, educational institutions have 
an obligation to assist in the development of morality through moral education (p. 675). 
Moral education is dependent upon two conditions, the facilitation of moral discussions 
and communication, and the establishment of a moral environment. Educators can teach 
moral education through introducing students to the next higher stage of moral reasoning 
and thought; through presenting situations to students that present problems and 
contradictions to the child’s current moral structure, which will inspire them to move to 
the next stage of moral development; and by creating an environment of exchange and 
conversation regarding the two aforementioned strategies, which will facilitate discussion 
of moral beliefs. According to Dr. Kohlberg (1975), educators can produce the same 
agency within moral development as parents, however, the educators themselves need to 
be functioning at the highest level of moral development. Lastly, Dr. Kohlberg (1975) 
believed that moral education needed to be carried out by educational institutions based 
on democratic communities, in which students are challenged to have agency over 
decision-making, most importantly, the ability to discern issues regarding morality and 
fairness via their day-to-day experiences and challenges (p. 676). 
Dr. Kohlberg’s (1975) theory of moral education will be utilized as a theoretical 
lens for the present study due to its critical correlation to the principles of Quaker 
education, and testimonies that guide Quaker learning: integrity, community, simplicity, 
equality, and peace. A Quaker education creates an environment in which students have 
agency in their moral development, through schools founded on democratic ideals, and 
                                                                




teachers dedicated to their school’s mission. Therefore, Dr. Kohlberg’s (1975) theoretical 
framework of moral develop will be employed to study how the historical experiences of 
war, the struggle for racial equality, and the struggle for economic equality influenced the 
realization of Quaker testimonies in Quaker education institutions. 
Theory of Well-Being   
 Dr. Martin Seligman (2011) is regarded as the founder of positive psychology, a 
psychological framework which focuses on strategies and skills that can facilitate well-
being within individuals. In his work, Flourish: A Visionary New Understanding of 
Happiness and Well-Being, Seligman (2011) argued that well-being can be achieved 
through increasing positive emotion, engagement, meaning, positive relationships, and 
accomplishment (p. 12). The aforementioned “elements” of well-being form the 
mnemonic phrase PERMA, which established the title for the framework of Dr. 
Seligman’s (2011) PERMA Theory. Dr. Seligman (2011) conveyed in his work that each 
element of PERMA Theory must fulfill three properties to meet the purpose of the theory 
of well-being. The element must contribute to well-being; people must aspire to the 
element for its own purpose, they should not strive to procure the other elements; and 
each element must be defined and measured independently of the other elements 
(Seligman, 2011, p. 16).  
In Flourish, Dr. Seligman (2011) reviewed each element within the theory of 
well-being. First, Dr. Seligman (2011) explained that positive emotion, which is fulfilled 
by the subjective measures of life satisfaction and happiness, could be achieved by 
positive experiences and environments. Engagement is the second element within the 
theory of well-being that is subjectively measured by an individual’s conscious 
                                                                




experiences within life. In other words, their ability to focus and be fully engaged within 
a moment. The third element of well-being, meaning, is realized when an individual is 
engaged in an endeavor that they believe is bigger than themselves. While Dr. Seligman 
(2011) realized meaning can fall victim to subjectivity, he realized objectivity can be 
defined when meaning is juxtaposed to historical judgements, logic, and coherence. The 
fourth element is accomplishment, albeit, not for personal satisfaction or the 
accumulation of wealth, but for the pursuit of accomplishment in its essence – the 
momentary form or life dedicated to growth through achievement. The last element in the 
theory of well-being is positive relationships. Through positive relationships, individuals 
can obtain well-being. Through momentary acts of kindness, in helping others, Dr. 
Seligman (2011) found the highest results in well-being among individuals, when 
juxtaposed to all other studies related to the theory of well-being (Seligman, 2011, p. 16-
20). Accordingly, through positive emotion, engagement, meaning, positive relationships, 
and accomplishment, individuals can achieve a state of well-being.  
The principles of a Quaker Education, integrity, community, simplicity, equality, 
and peace, in critical ways, formulate an analogous relationship with the elements of the 
theory of well-being. Therefore, Dr. Seligman’s (2011) theory of well-being will be 
utilized as a theoretical lens to study how the historical experiences of war, the struggle 
for racial equality, and the struggle for economic equality influenced the realization of 




                                                                




Prior Research & the Guidance in Review of Literature   
 The aforementioned contributions by Dr. Kohlberg (1975) and Dr. Seligman 
(2011) are seminal frameworks established over the course of the previous century in the 
field of psychology. Each psychologist endeavored to create an environment in which 
individuals treat each other with respect and kindness, while also facilitating a positive 
moral environment for all individuals. The current study contributed to these frameworks 
by analyzing the ways in which Quaker educational institutions responded to challenging 
historical experiences and established positive school cultures through the utilization of 
the Quaker testimonies of integrity, community, simplicity, equality, and peace. 
Resembling Dr. Kohlberg’s (1975) theory of moral education and Dr. Seligman’s (2011) 
theory of well-being, the Quaker testimonies empowered individuals to develop a moral 
and ethical pedigree, while also creating a positive, meaningful, and principled 
community, both within and outside the school setting.  
In the following review of literature, the researcher has selected studies that 
reflect Dr. Kohlberg’s (1975) theory of moral education and Dr. Seligman (2011) theory 
of well-being. Each journal article examined focuses on how Quaker educators and 
students responded to challenging historical experiences and endeavored to create an 
environment of the highest ethical standard within their schools and communities. The 
review of literature will demonstrate that these frameworks reflect the actions of Quaker 
educators and students, who engaged in learning that was meaningful, and most 
importantly, provided a moral education. Furthermore, it will demonstrate how Quaker 
educators and students, respectively, responded to complicated historical experiences and 
fought to ensure their educational settings always followed moral practices, while also 
                                                                




constructing and utilizing their moral fortitude, both inside and outside the classroom 
setting, to create an ethical and just society. 
Review of Related Research 
 The following review of related research analyzed a myriad of issues present in 
historic and contemporary Quaker education. In summary, the following review of 
related research is guided by the principles of Quakerism: integrity, community, 
simplicity, equality, and peace. Each Quaker school utilized synonymous terms within 
the aforementioned principles, including peace, integrity and stewardship, however, the 
general culture of a Quaker school is founded on egalitarian and harmonious beliefs. 
With that said, the review of related research demonstrated the wide breadth in which 
these convictions are realized and facilitated within educational settings and among 
Quaker educators. The following articles convey the commitment of Quakers as 
educators to advocate and provide an education to the marginalized segments of 
American society throughout the history of the United States; the commitment of Quaker 
schools to provide character education and the establishment of therapeutic learning 
environments for students, and the importance of instilling an obligation of social justice 
and conviction among students and educators in Quaker institutions.  
In the review of literature, only one article addresses historic events occurring 
within New York State, which supports the need to fill a void in the historiography of 
Quaker Education in the State of New York from the founding of the first Quaker schools 
to the contemporary period. However, the following review of related research provided a 
general assessment of the core principles of Quakerism, and more importantly, how they 
are realized in educational settings among students, teachers, administrators, and 
                                                                




community members during the historical experiences of war, the struggle for racial 
equality, and the struggle for economic equality. Finally, the review of related research 
supported the current study, by analyzing the critical role of how the Quaker testimonies 
influenced and inspired educators and students to strive towards establishing a more 
equitable and just world when confronted with inequality and the horrors of war, both 
inside and outside of their classrooms. The review of related research supported the 
researcher’s goal to measure quantitatively, the presence of the Quaker testimonies within 
the agency of all stakeholders affected by the historical experiences of war and racial and 
economic inequality.  
Student Action Against Discrimination 
 The principles of the Religious Society of Friends have inspired students at 
Quaker Schools to participate in civic action to further social justice initiatives occurring 
within their respective institutions. In his study, “The Color of Our Skin: Quakerism and 
Integration at Sidwell Friends School,” James Zug (2009) analyzed the process in which 
integration commenced at Sidwell Friends School after eighty-four years of racial 
segregation (p. 44). Sidwell Friends School, originally called Friends’ Select School, was 
founded in September 1883 by Thomas Sidwell, a teacher from the Friends School of 
Baltimore (p. 35). The school was located in Washington D.C., the political and symbolic 
capital of the United States and democracy, albeit a city characterized by Jim Crow 
segregation laws until the commencement of the civil rights movement in the 1950s (p. 
39). Since the founding of Sidwell Friends School, the mission statement, although in a 
state of flux as the school adapted to meet changing times, was always grounded in the 
Quaker principles of moral character and Christian values. When the school opened in 
                                                                




1883, the original mission statement explained the institution was dedicated to educating 
“the children of Friends in sound moral surroundings” (p. 35). Throughout the opening 
decades of the twentieth century, the school’s mission statement expressed “The school is 
non-sectarian, but strives constantly in a quiet way to use in the daily school life those 
broad principles which form the working, underlying principles of Christianity” (p. 37). 
Like most Quaker schools, Sidwell Friends School was not an exclusive school for 
members of the Religious Society of Friends. Throughout its first fifty years, Sidwell 
Friends School admitted a diverse array of students from over twenty-four nations. 
However, Sidwell did not accept African American students.  
As the country entered the Civil Rights era of 1950s, and the U.S. Supreme Court 
made its seminal ruling in Brown v. Board of Education of Topeka, Kansas (1954), 
Sidwell Friends School remained a segregated educational institution. However, as early 
as 1947, the student body of Friends began to protest segregation on the foundation of the 
principles inherent within Quakerism. In 1949, a freshmen student at Sidwell submitted 
the following poem to the school newspaper, the Quarterly, which was censured by Bob 
Lyle, the Headmaster of Sidwell Friends School: 
 Quakers believe we are brothers; beneath the color of our skin. But my Quaker  
school won’t let my black brothers in. It troubles me that we do not do what we  
say. Why can’t Sidwell Friends follow the Quaker way. (p. 40-41)      
Following Lyle’s decision, the students lit a bonfire on the campus and deposited their 
student handbooks into the flames as a protest against the schools’ policy of segregation. 
In the fall of 1951, Fortis Mosier, a senior at Sidwell Friends School wrote in the School 
Principle that “Segregation is inconsistent with Friends principles…. Sidwell, as a 
                                                                




Quaker School . . .has an obligation to lead in the movement toward non-segregation. 
Certainly in Christian philosophy Friends can find no grounds for excluding Negros” (p. 
40). In February 1954, after the Board of Sidwell Friends School failed to end 
segregation in a 7-7 vote, the students published the following commentary in their 
newspaper: 
This lack of progress appears to be in opposition not only to the trends of  
modern society, but also to the established tenets of the Quaker beliefs.  
Integration is a step necessary to all schools, indispensable to a Quaker one. (p.  
42)  
In February 1956, the Sidwell Friends School Board of Education voted in favor of 
integration. Zug’s (2009) analysis of integration at the Sidwell Friends School 
demonstrates that the student body of the school, principally the upper-level students, 
were motivated by the Christian principles founded within the history and convictions of 
the Religious Society of Friends. Zug (2009) noted in his work that in the 1950s, the 
number of Quakers in the school’s faculty and student body were a marginalized 
population. Therefore, it is invaluable to note, that the principles and beliefs of 
Quakerism, inspired students, Friends and non-Friends alike, to fight for civil rights 
within their educational institution when confronted with the historical experience of 
racial inequality, based upon the Quaker ideals that guided their educational experience at 
Sidwell Friends School. Zug’s (2009) microstudy of integration at Sidwell Friends 
School demonstrated that the principles of Quakerism inspired students of diverse ethnic 
and religious backgrounds to fight for social justice issues and protest discrimination 
within their educational institution. 
                                                                




Fostering a Therapeutic Learning Environment Through Quaker Principles 
 In the early twentieth century, Quaker educational institutions in the United 
Kingdom began to develop therapeutic learning environments to help children recover 
from personal trauma, bereavement, and evacuation as the country endured the hardships 
associated with World War II. In his work, “The Quaker Peace Testimony in Twentieth 
Century Education,” historian John Lampen (2015) argued that the “planned 
environmental therapy” movement started by British Quakers and educators during the 
period of 1939-1945 are one of the two great contributions made to education by 
Quakers, not only in the twentieth century, but in the history of Quaker Education (p. 
302). Lampen (2015) examines the therapeutic learning environment project established 
by David Wills, through the Quaker lens of community and compassion. Wills started his 
journey as the Camp Chief at Hawkspur Camp, part of the Q Camp movement 
established by Quakers in the 1930s to help problem children. However, with the onset of 
the war, the Q Camp programs were ended as they lacked support and appreciation in a 
time of crisis within the nation (p. 296).  
 In response to the trauma of war, Quakers established educational institutions, led 
and staffed by Friends and non-Friends alike, to provide therapeutic learning 
environments for children suffering through the hardships of modern warfare. Many of 
the schools in the United Kingdom were funded by the Friends Relief Service (p. 297). 
While serving in Warden of the Barns Evacuation Hostel, an educational institution 
established for disturbed and homeless evacuee children, Wills established his philosophy 
for planned environmental therapy. Wills philosophy was founded on the Quaker 
principles compassion and community, both of which would become the foundation for 
                                                                




therapeutic learning environments. According to Lampen (2015), Wills believed that 
therapeutic schools would need to establish a regime based on love. In addition, 
responsibilities needed to be shared between children and staff, for the life of the 
educational institution, a concept based on Home Lane’s Little Commonwealth. Wills 
also believed the culture of the school needed to employ psychoanalytical thought. 
According to Wills, children within a therapeutic environment “must be loved in order 
that they may learn how to love. That is not only Christian teaching; it is sound modern 
psychology (Lampen, 2015, p. 298). Last, Wills advocated the avoidance of punishment, 
which he viewed as unchristian, but rather, a system of restitution for wrongdoing. When 
conflict arose at Barns Evacuation Hostel, Wills addressed it with all children present, 
and the goal of “shared responsibility.” Lampen (2015) argued that as in Quaker practice, 
all members of the community needed to be a part of discipline and justice. In creating 
“shared responsibility” among the school community, Wills was working to establish an 
early model of restorative justice, as practiced in contemporary educational institutions (p 
297-298).  
Lampen (2015) noted in his study that the establishment of therapeutic learning 
environments was not exclusive to Quakers and Quaker Educational institutions, 
however, he argued, the Religious Society of Friends had a significant influence in 
establishing, funding, overseeing, and supporting a large number of schools during the 
war and post-war period that were inspired by Wills’ philosophy of therapeutic learning 
environments, grounded in the Quaker principles of community and compassion (p. 302). 
Lampen’s (2015) research is important for demonstrating that Quaker principles led 
Friends, and non-Friends, to establish and educate students in therapeutic learning 
                                                                




environments founded on egalitarian leadership and shared responsibility when 
confronted with the historical experience of war. In many ways, the work of Wills and 
other Quakers in the early twentieth century facilitated the development of contemporary 
practices of student-centered learning, social and emotional learning, and restorative 
justice.   
Historical Efforts to Help Marginalized Members of American Society 
 Throughout American History, American Quakers have performed a myriad of 
benevolent endeavors to help the marginalized members of American society. In most 
instances, the altruistic actions of Quakers stemmed from the theological principles that 
guided the religion, including the belief that all human beings share the “inner-light” of 
God, which correlated with their commitment to social justice for all individuals in 
society. In his work, “‘This is the Nation’s Heart-String:’ Formal Education and the 
Cherokee Diaspora During the Late Nineteenth and Early Twentieth Centuries,” Gregory 
D. Smithers (2015) analyzed the experiences of children of the Cherokee Nation in 
Cherokee Nation educational institutions, as well as off-reservation boarding schools 
operated by missionaries, the majority of whom were Quakers, under the administration 
of the United States’ Bureau of Indian Affairs (BIA). In his work, Smithers (2015) argued 
that with the loss of The Cherokee Nation’s hegemony over the education of their 
children, in the government’s assumption of Indian Territory, and subsequent 
development of Native American Boarding Schools operated under the auspices of the 
United States BIA’s, the Cherokee Nation lost the “jewel” that banded the Cherokee 
diaspora created in the wake of the Trail of Tears of 1838-1839, while also facilitating the 
assimilation of Native Americans into Euro-American culture (p. 29-30). 
                                                                




 In his analysis, Smithers (2015) attributed a critical, albeit functional role of 
American Quakers in the process of educating Cherokee Nation children following the 
loss of their territorial homeland and educational system. Following the end of the Civil 
War, Christian missionaries, a large population of which were Quakers, worked with the 
federal government to develop both secular and religious educational institutions to 
assimilate Cherokee children to “American” life. In these schools, Cherokee children 
learned practical skills to survive in an era of American history defined by laisses-faire 
capitalism and individualism, including how to read and write in English, rather than 
their native languages for both communicative and economic purposes, and how to earn a 
practical living for their families.  
In his comprehensive work, Smithers (2015) analyzed many different models of 
educational institutions developed to assimilate the Cherokee. However, in regard to 
Quaker education, he focused on the schools established in North Carolina, including day 
schools at Cherokee, Echota Mission, Big Cove, Robbinsville, and Bird Town (Smithers, 
2015, p. 42). According to Smithers (2015), “Quakers had next to no interest in nurturing 
a unique Cherokee identity . . . . the Quakers envisioned a curriculum that taught basic 
literacy in English but was divided along gendered lines when it came to vocational 
training” (p. 42). In addition, Smithers (2015) noted that Quaker teachers at their day 
schools and boarding schools, federal or religious, also ensured children received 
education in Christian morals and ethics (p. 42). In his work, Smithers (2015) is critical 
of the role Quakers played in assimilating Cherokee Nation children, rather than 
nurturing their traditional cultural identity. However, Smithers (2015) analysis is 
subjective to the plight of the Cherokee nation. We must also remember that at the same 
                                                                




time Quakers were establishing schools for the Cherokee children in North Carolina 
during the 1880s and 1890s, the federal government was still fighting the Indian Wars in 
the west to complete the conquest of manifest destiny (p. 42). The Quaker missionaries 
and educators that founded religious schools in North Carolina, while also operating 
schools established by the United States’ BIA, were endeavoring to bring Christian 
morality and benevolence to a marginalized segment of American society that had been 
persecuted for the preceding three centuries. Smithers (2015) is accurate in indicting the 
Quakers as active participants of the elimination of the Cherokee nation, however, what 
he fails to address is their motives. Were Quakers agents of colonialism? Or, were they 
individuals attempting to help a persecuted people survive in a world characterized by 
individualism and callous capitalism by providing them with a functional and charitable 
educational experience? The researcher would argue that when confronted with the 
experience of racial inequality, the Quakers, motivated by the Quaker testimonies of 
equality and community, worked to provide Native American children with an education 
to help them navigate the difficult challenged facilitated by the United States 
government.    
Supporting Character Education as Part of the School Curriculum 
 In contemporary education, most schools, both public and parochial, focus on 
building character within their students, regardless of age or school level. In their article, 
“Character education in three schools: Catholic, Quaker and public,” Christopher Meidl 
& Tynisha Meidl (2013) conducted a qualitative analysis of character education at three 
schools, a public school, a Catholic school, and a Quaker school, to analyze how the three 
contrasting schools endeavor to develop character among their respective student 
                                                                




communities. Meidl and Meidl (2013) defined character education as the process of 
developing personal morals and human relations via school mission statements, 
atmosphere, and curriculums. In their multi-case study, the researchers utilized a sample 
that included two principals, five teachers, and two parents. The researchers utilized 
triangulation of information and member checking to validate their research. The goal of 
Meidl and Meidl’s (2013) study was to demonstrate ways in which public and parochial 
schools develop character in their students, while also comparing the facilitation of their 
methods to determine the most effective strategies for utilization in educating students 
(Meidl & Meidl, 2013, p. 180). 
 In their study, Meidl and Meidl (2013) found that the Quaker school utilized in 
their research had the greatest association between the school mission statement, 
atmosphere, and curriculum in regard to character education. The Quaker school’s 
mission was based upon the principles of Quaker education: equality, community, 
simplicity, and peace. The Quaker school’s mission statement emphasized the critical 
importance of positive character development, of which the researchers argued shared 
equal, if not greater, relevance than academic achievement in the aforementioned artifact. 
Additionally, the school also utilized Teaching Children to Care, by Ruth Charney, as a 
framework for reinforcing positive character education within the school community, 
while also providing parents with a reference to the curriculum being taught to their 
children. In their interview with the principal, Meidl and Meidl (2013) discovered that the 
school atmosphere is developed by recruiting educators that share a commitment to the 
school’s mission statement, educators at the Quaker school are individuals who embrace 
community, sensitivity, and empathy. The principal’s beliefs were reinforced by a teacher 
                                                                




in the school who discussed that the faculty shares a belief system in which teaching is 
activism, all teachers are acting participants in the goal of making the world a better place 
through social responsibility and social justice. There is not a specific curriculum utilized 
in the Quaker school, however, the school has created a pedagogical approach that 
reinforces positive character development in both direct and indirect activities within 
their classrooms and school community (Meidl & Meidl, 2013, p. 182-3).   
 In comparing the three schools, Meidl and Meidl (2013) found that the Catholic 
school and the Quaker school both had more precise ideological approaches to character 
education than the public school. However, the researchers did note a significant 
challenge experienced in the public school was the lack of homogeneity founded in the 
parochial schools, in regard to the diversity of the school community, as well as the 
number of challenges public school students face in their day-to-day lives, both at home 
and within the school itself. Meidl and Meidl (2013) stated that compared to the parochial 
schools, the public-school limits itself to a specific character education program, whereas 
character development in the Catholic school and Quaker school was guided by a more 
fluid and ideological approach to teaching positive character development to their 
students. The greatest strength of the Quaker school, in regard to character development, 
was the ability of the school to find teachers who modeled their vision for morals, 
community, and human relationships. The teachers at the Quaker school not only 
supported the school’s mission statement, but already made it a central focus of their 
individual lives and pedagogical practice as educators (Meidl & Meidl, 2013, 185-6). 
Meidl and Meidl’s (2013) study is central to our understanding of how to foster a positive 
school environment.   
                                                                




Quaker Educators as Agents for Social Change 
 In their article, “A silent witness for peace: The case of schoolteacher Mary Stone 
McDowell and America at war,” Patricia Howlett and Charles F. Howlett (2008) 
analyzed the hardships experienced by a New York City public school educator, Mary 
McDowell, in defending her Quaker beliefs during a period in which educators were 
being forced to take loyalty oaths and support America’s involvement in World War I 
(WWI). During the period of WWI, New York State teachers did not yet have the 
protections afforded to contemporary educators regarding academic freedom and 
expression. During the years preceding the war, labor unions were just beginning to be 
organized, while tenure laws had not yet been established to protect educators who 
disagreed with their respective administrators and boards of education (Howlett & 
Howlett, 2008, p. 373-4). As the United States entered WWI in 1917, schools became an 
instrumental part of President Wilson’s war plans since they provided a significant forum 
in which the state can control how ideas were introduced to children and adolescents. 
Teachers in New York State and New York City were obligated by their administrators 
and boards of education to take loyalty oaths, provide allegiance to the flag, and teach 
patriotism (Howlett & Howlett, 2008, p. 376).  
 Mary McDowell’s dismissal from her teaching duties was a unique case, when 
juxtaposed to other teachers facing suspension or termination from their jobs on the 
grounds of political beliefs during the war. Rather, McDowell lost her job due to her 
convictions to her Quaker beliefs, more specifically, the Quaker peace testimony, which 
espoused pacifism in all conflicts (Howlett & Howlett, 2008, p. 377). Mary McDowell 
was a Latin teacher who provided instruction in a number of New York State and City 
                                                                




educational institutions. From 1897-1899, McDowell worked at Friends’ Academy on 
Long Island; from 1900-1902, McDowell taught at Jersey City High School; from 1903-
1904, she served as a substitute teacher for the New York City high schools and in 1905 
she received a permanent appointment as a Latin Teacher at Richmond Hill High School 
in Queens, New York; finally, she was transferred to Manual Training High School in 
Brooklyn, New York, where should would remain until her dismissal in 1918 for 
insubordination to support the war effort in her classroom (Howlett & Howlett, 2008, p. 
378). As an educator, McDowell achieved the respect and admiration of her colleagues. 
According to Howlett and Howlett (2008), the Principal of Manual Training High School 
stated that McDowell was characterized by “honor, orderliness, self-reliance, self-control, 
courtesy and good physical posture” (p. 378-9). However, Howlett and Howlett (2008) 
also argued that the New York City Board of Superintendents targeted McDowell and 
made an example of her due to her disposition: a female, a Quaker pacifist, and a well-
regarded educator. The New York City Board of Superintendents sent a message to all 
educators by bringing charges against McDowell – they could either follow the rules and 
support the war or lose their jobs (p. 380).  
 On January 10, 1918, a series of events occurred that made McDowell a witness 
for her religious convictions. On that date, McDowell attended her first hearing before 
the New York City Board of Superintendents, Gustave Straubenmuller, John L. Tildsley, 
Edward B. Shallow, and William L. Ettinger. During her hearing, McDowell was asked 
by Tildsley, “Are you willing to assist the Government at the present time by every 
means in your power in carrying on the present war?” McDowell responded to Tildsley’s 
response with a simple, “no” (Howlett & Howlett, 2008, p. 382). The Board of 
                                                                




Superintendents levied seven charges against McDowell, all amounting to 
insubordination in refusing to carry out the war effort within her educational 
responsibilities. Howlett and Howlett (2008) made a critical point in their analysis of 
McDowell’s case, stating that she was being disciplined for her conscientious objection 
to war, which in no way impacted her abilities to provide instruction within the classroom 
setting. On January 24, 1918, the New York City Board of Education suspended 
McDowell from her teaching responsibilities. On April 24, 1918, the New York City 
Board of Education provided formal charges against McDowell, “conduct unbecoming a 
teacher” (Howlett & Howlett, 2008, p. 384-5). On May 15, 1918, McDowell sat for a 
formal hearing before the Board of Education. After a month of deliberations, McDowell 
was dismissed as a teacher from the New York City Public School System on June 19, 
1918. The vote was 4-0 in favor of termination. McDowell did bring her case before the 
New York State Supreme Court and Commissioner of Education; however, the decision 
was upheld (Howlett & Howlett, 2008, p. 387-8).   
 McDowell’s case is critical to contemporary education because it served as a 
catalyst regarding the conflict between an educator’s First Amendment rights, or 
academic freedom, and the policies enacted by state and federal government regarding 
educational law. For McDowell, following the conclusion of the war, she was reinstated 
by the Board of Education on July 13, 1923, and continued her teaching duties until 1943 
(Howlett & Howlett, 2008, p. 390-1). However, as demonstrated by Howlett and Howlett 
(2008), throughout her entire experience, McDowell was guided by the “inner-spirit” of 
her peace testimony. In defying New York State and New York State’s policies regarding 
war patriotism in public education, McDowell became a symbol for pacifism, activism, 
                                                                




and civil liberties (Howlett & Howlett, 2008, p. 394-395). McDowell’s case highlights 
the critical role Quakerism can play in that of an educator during the historical experience 
of war. Furthermore, ways in which they can inspire their students, colleagues, and 
community to stand for their convictions and embrace conflict and persecution with the 



















                                                                





Methods and Procedures 
Introduction 
 The following chapter provides an overview of the systematic approach taken by 
the researcher to perform a histometric analysis of the historical experiences of war, the 
struggle for racial equality, and the struggle for economic equality, and the subsequent 
realization of the Quaker testimonies of integrity, community, simplicity, equality, and 
peace at Quaker education institutions. A historiometric analysis study is a mixed study, 
utilizing both qualitative and quantitative research methodologies to achieve a shared 
objective. In the current study, the research utilized the research methodologies of 
contemporary histometric analysis researchers, Dean Keith Simonton (2015) and Crayne 
and Hunter (2018), to formulate a research design that would facilitate the coding and 
subsequent quantitative analysis of historical artifacts related to the history of Quaker 
education. The researcher utilized a number of third-party sources to assemble the current 
collection of artifacts (n =34), including books, scholarly articles, and national and local 
newspapers and journals. In coding artifacts, the researcher utilized Dr. Saldaña’s (2009) 
structural coding methodology, which allowed the researcher to code and categorize 
artifacts simultaneously. Once the artifacts were coding, the researcher utilized a number 
of quantitative analysis procedures, including chi-square analysis, multivariate analysis of 
variance (MANOVA), and stepwise multiple regression analysis to statistically analyze 
and understand the relationship between the independent variables and the dependent 
variables.  
 
                                                                





1) To what extent did the historical experience of war influence the realization of Quaker 
testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of 
war and the Quaker testimonies of integrity, community, simplicity, equality, and 
peace in Quaker educational institutions.  
𝐻0: There is no difference between the means of the historical experience of war 
and the realization of the Quaker testimonies of integrity, community, simplicity, 
equality, and peace in Quaker educational institutions. 
2) To what extent did the historical experience of racial equality influence the realization 
of Quaker testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of 
racial equality and the Quaker testimonies of integrity, community, simplicity, 
equality, and peace in Quaker educational institutions.  
𝐻0: There is no difference between the means of the historical experience of racial 
equality and the realization of the Quaker testimonies of integrity, community, 
simplicity, equality, and peace in Quaker educational institutions. 
3) To what extent did the historical experience of economic equality influence the 
realization of Quaker testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of 
economic equality and the Quaker testimonies of integrity, community, 
simplicity, equality, and peace in Quaker educational institutions. 
                                                                




𝐻0: There is no difference between the means of the historical experience of 
economic equality and the realization of the Quaker testimonies of integrity, 
community, simplicity, equality, and peace in Quaker educational institutions. 
4) Which historical experiences out of War, racial equality, and economic equality 
predict each Quaker testimony? 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of integrity. 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of 
community. 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of simplicity. 
𝐻0: There will be no significant predictor among the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of equality. 
𝐻0: There will be no significant predictor among the historical experiences of 








                                                                




Research Design and Data Analysis 
 The following research endeavor utilized a “historiometric analysis” design. The 
research methodology is also referred to as “historiometry” or “historiometric study” 
(Crayne & Hunter, 2015, p. 6). According to Dean Keith Simonton (1990), who is 
regarded as the seminal expert on historiometric research endeavors, “Historiometrics is a 
scientific discipline in which nomothetic hypotheses about human behavior are tested by 
applying quantitative analyses to data concerning historic individuals” (as cited in 
Simonton, 2015, p. 184). A nomothetic hypothesis describes a research question founded 
upon a statistical relationship, an abstract conception as opposed to a specific individual 
or event. To meet the requirements for quantitative analyses in a historiometric analysis, 
the variables must be quantified via a numerical scale and analyzed utilizing a suitable 
statistical analysis that measures the hypothesis. Lastly, in regard to Simonton’s (2015) 
definition, historical individuals are not specific individuals, but rather composites of 
individuals associated with a phenomenon that has left an indelible influence on human 
history (Simonton, 2015, p. 184-5).  
 To facilitate the historiometric analysis, the researcher had to identify historical 
sources, validate the aforementioned evidence, and interpret the historical data. In many 
instances, these steps were not conducted in a linear matter, but rather in response to the 
attainment of historical sources and artifacts (Gall, Gall, & Borg, 2015, p. 448). A third-
party source can be influenced by the point of view of the author, cultural motivations, or 
the desire to formulate a specific “truth.” Lastly, validation required the realization of 
presentism, a practice in which historical events are analyzed through contemporary 
perspectives and conceptions (Gall, Gall, & Borg, 2015, p. 452-3).  
                                                                




 In their peer-reviewed article, Matthew P. Crayne and T. Hunter (2018) presented 
a ten-step process in which historiometric analyses can be effectively and efficiently 
facilitated by social scientists. In the first step, the researcher must define constructs and 
research questions by conducting an extensive review of literature on subject they 
endeavor to research. Second, the researcher must conduct investigative piloting and 
determine “proof of concept” by conducting a case analysis of their topic to ensure they 
are avoiding confirmation bias. Third, the researcher must make decisions based upon 
data structure to determine if their study will be guided by “event-based” or “chapter-
based perspective.” In addition, the researcher must determine if their analysis will be 
between-subjects or within-subjects. Fourth, the researcher engages in prototyping and 
codebook drafting. In the aforementioned stage, the researcher commences the coding 
process by creating a codebook that will fulfill the intended structure of data, while also 
identifying predictor, control, and outcome variables. Fifth, the researcher will initiate 
data source collection and refinement utilizing a coding strategy determined during the 
piloting stage to identify and acquire data sources. Crayne and Hunter (2018) explained 
that step five is the most crucial in determining signs of bias through analyzing 
information completeness, sourcing, and consistency. Sixth, the researcher must carry out 
a prudent selection and dissemination of data relevant to the research endeavor, while 
eliminating irrelevant data. Seventh, the researcher must provide coder training to the 
research team to ensure they will avoid common rater biases and errors. The goal is 
enhanced via the utilization of interrater reliability assessments using reputable metrics. 
Eighth, the team leader must establish a formal coding protocol and manage coder fatigue 
through the use of multiple coders, established expectations and procedures, and frame-
                                                                




of-reference training to prohibit confirmation bias and errors in judgment during coding. 
Ninth, the researcher must commence data analysis through organizing the data set and 
conducting the appropriate statistical analysis essential to testing the hypothesis of the 
study. In the final step, the researcher must integrate quantitative values with qualitative 
data. In other words, the researcher must analyze the results of the quantitative analysis to 
evaluate predictions, existing theory and research. In addition, the researcher must 
capture occasions in which they can translate statistical analysis to narrative prose in 
regard to the research goals (Crayne & Hunter, 2018, p. 14-6).  
 In this study, the researcher analyzed third-party sources to determine how 
Quaker testimonies were realized in the educational setting through historical events, 
including war, and struggles for racial equality and economic equality. As noted by 
Crayne and Hunter (2018), the researcher must first perform qualitative research, in 
regard to coding, prior to transferring qualitative data into quantitative data to perform 
statistical analysis. Therefore, to code the artifacts used in the study, the researcher 
utilized structural coding methodology. According to Saldaña (2009), “Structural Coding 
is appropriate for virtually all qualitative studies, but particularly for those employing 
multiple participants, standardized or semi-structured data-gathering protocols, 
hypothesis testing, or exploratory investigation to gather topics lists or indexes of major 
categories or themes” (p. 66-67). Furthermore, structural coding facilitates two aspects of 
qualitative research, coding and categorizing.  
Once all the artifacts utilized in the study have been coded as per Quaker 
testimony, the researcher will perform series of statistical analyses for each independent 
variable (i.e., historical experience of war) and the five dependent variables (i.e., peace), 
                                                                




respectively, to objectively interpret my research questions. First, the researcher 
performed chi square analysis to determine if there are significant differences between 
each independent variable and the dependent variables in the study (Fraenkel, Wallen, & 
Hyun, 2015, p. 238). Then, the researcher performed a multivariate analysis of variance 
(MANOVA) for each independent variable to determine if a difference exists between the 
means of the dependent variables. According to Fraenkel et al. (2015), a multivariate 
analysis of variance “incorporates two or more dependent variables in the same analysis, 
thus permitting a more powerful test of differences among means” (p. 237). Finally, the 
researcher conducted stepwise multiple regression analyses for each dependent variable, 
respectively, to determine if historical experiences could predict the realization of the 
Quaker testimonies. A stepwise multiple regression allows a researcher to determine the 
strongest correlation(s) between a criterion variable and two or more predictor variables 
(Fraenkel et al., 2015, p. 335). Therefore, the researcher will be able to know which 
historical experience could predict the realization of the Quaker testimonies at Quaker 
educational institutions. The sample size for my study is 34 artifacts, which will produce 
an effect size of .07, which is classified a small effect size (Cohen, 1988, p. 285-6; 315). 
The statistical significance level for the study will be set at ninety-five percent (p ≤ 0.05). 
The research design will be able to ascertain to what extent historiometric analysis can be 
utilized in educational history research, and possible suggestions to facilitate a positive 




                                                                




 Data Sources 
For the current study, a myriad of artifacts, third-party sources, were utilized to 
measure the independent variables, historical experiences of war, the struggle for racial 
equality, and the struggle for economic equality, against the dependent variable, the 
Quaker testimonies. The researcher has compiled thirty-four, third-party sources. These 
sources include scholarly articles, books regarding Quaker history, local and national 
newspaper articles, graduate theses, private evaluations of Quaker institutions, and 
lectures regarding Quaker education. All third-party sources are directly or indirectly 
related to Quaker education in the State of New York.   
Table 1 
Artifacts Collected for Historiometric Analysis 
Artifacts (n) 
Books                     14 
Scholarly Articles 7 
Journal/Newspapers (national) 6 
Journal/Newspapers (local) 3 
Graduate Thesis 1 
Private Evaluations 2 
Lecture 1 




                                                                





 For the qualitative aspect of the historiometric analysis (HMA) process, the 
researcher utilized a data table to code each artifact examined within the study. Please see 
Appendix B for a model of the data table the researcher utilized when analyzing third-
party sources within the present historiometric endeavor. The data tables will facilitate 
frequency counting for both the independent and dependent variables. As explained by 
Crayne and Hunter (2018): 
Within modern organizational science, the majority of studies employing content  
analysis do so through alternative, text-as-data quantification strategies. Of these,  
the most commonly employed method is frequency counting, in which the  
researcher identifies and counts the incidence of words in the text that indicate a  
variable of interest. (p. 8-9) 
Once the researcher determined a frequency count for each variable, the researcher 
performed the aforementioned statistical analyses to provide objective interpretations of 









                                                                




Procedures for Collecting and Analyzing Data 
 The current study will be facilitated utilizing the research procedures established 
by historiometric researchers Simonton (2015), Crayne and Hunter (2018), and Gall et al. 
(2015). As per Simonton (2015), the researcher has established a nomothetic hypothesis, 
a procedure for quantitative analyses, and the utilization of historical individuals (p. 184). 
In the study, the researcher performed three chi square analyses, three one-way 
multivariate analyses of variance (MANOVA), and five stepwise multiple regression 
analyses regarding the historical experiences of war, racial equality, and economic 
equality, and the subsequent realization of Quaker testimonies in Friends schools, 
fulfilling the three aspects of Simonton’s (2015) requirements for a historiometric 
analysis. In conducting the study, the researcher will be proactive in analyzing each 
artifact for bias and presentism (Gall et al., 2015, p. 452-53).  
To carry out the formal procedure, the researcher utilized the methodical ten-step 
procedure established by Crayne and Hunter (2015), in which historiometric analysis 
must be conducted in utilizing both qualitative and quantitative methods. As per Crayne 
and Hunter (2015), the researcher must define constructs and research questions; perform 
investigative piloting; make decisions on data structure; facilitate prototyping and 
codebook drafting; utilize the coding strategy for data source collection and refinement, 
make critical decisions regarding event/chapter selection and dissemination; partake in 
coder training; execute protocol execution and managing coder fatigue; conduct statistical 
analysis for hypothesis testing; and end the study by integrating quantitative values with 
qualitative data (p. 12-16). The greatest challenge posed to the aforementioned 
procedures was that the researcher did not have a research team to facilitate all of the 
                                                                




steps provided in Crayne and Hunter’s (2015) ten-step process for histometric analysis. 
However, the researcher tried to replicate the process to the best of their ability. In the 
study, each artifact was coded via Saldaña’s (2009) structural coding methodology (p. 
66-67). The researcher developed a coding table to utilize for each individual artifact 
included within the study.  
Once every artifact was coded, the researcher determined a frequency for each 
independent variable, historical experiences, and each dependent variable, the Quaker 
testimonies, inherent with the Quaker educational experience. Once associations were 
established, the researcher performed three, one-way multivariate analyses of variance 
(MANOVA) to determine the difference in the means between groups of different 
experiences in independent variable and dependent variable. Lastly, the researcher 
performed a stepwise multiple regression analysis for each dependent variable to gain a 
greater understanding of the which historical event could predict the realization of each 
Quaker testimony in Quaker educational institutions. The aforementioned process 
facilitated a greater understanding of which Quaker testimony has been a source of 
agency within Quaker education during the nineteenth and twentieth centuries, 
respectively. Furthermore, the study itself determined the viability of historiometric 
analysis in educational research. Lastly, the study determined if cultural aspects 





                                                                







 In the following chapter, the researcher will provide a comprehensive review of 
the results of the quantitative analysis performed in the current study.  The researcher 
performed chi square analysis for the first three research questions to determine if there 
was a significant difference in the relationship between the independent variables and the 
dependent variables. Once the researcher determined if the independent variables could 
have contributed to the realization of the dependent variables, the researcher performed a 
multivariate analysis of variance (MANOVA) for the first three research questions to 
ascertain if significant differences among the time period of different historical 
experiences of war, the struggle for racial equality, and the struggle for economic 
equality had an influence upon the realization of Quaker testimonies at schools 
established by the Religious Society of Friends. For the fourth research question, the 
researcher performed a stepwise multiple regression analysis to determine if the 
independent variables could predict the realization of each individual dependent variable 
analyzed in the study. The researcher has supported his findings with statistical data and 






                                                                





Research Question # 1: To what extent did the historical experience of war influence 
the realization of Quaker testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of war and 
the Quaker testimonies of integrity, community, simplicity, equality, and peace in Quaker 
educational institutions.  
𝐻0: There is no difference between the means of the historical experience of war and the 
realization of the Quaker testimonies of integrity, community, simplicity, equality, and 
peace in Quaker educational institutions. 
The descriptive statistics for the historical experience of war, which are shown in 
Table 2.1, provide the frequency counts for each level of the historical experience of war. 
The majority of the artifacts analyzed in the study did not describe an experience of war 
(n = 22). Seven artifacts described a mild experience of war (n =7), two artifacts 
described a moderate experience of war (n = 2), and three artifacts described an acute 
experience of war.  
Table 2.1  
Descriptive Statistics for the Historical Experience of War 
War N 
     No Experience 22 
     Mild Experience 7 
     Moderate Experience 2 
     Acute Experience 3 
Total 34 
                                                                





The chi square results, which are shown in Tables 2.2 – 2.6, revealed that there 
were significant differences in the realization of Quaker testimony of community, 
equality, and peace, but not in integrity and simplicity among the artifacts which 
described different levels of experience of war. Among the artifacts which described 
historical experience of war, there were significant differences in the realization of 
Quaker testimony on community 𝑥2 (30, N = 34) = 58.365, p = .001. The experience of 
war could have contributed to the realization of the Quaker testimony of community at 
Quaker educational institutions. Among the artifacts which described the historical 
experience of war, there were significant differences in the realization of the Quaker 
testimony on equality 𝑥2 (24, N = 34) = 43.616, p = .008. The experience of war could 
have contributed to the realization of the Quaker testimony of equality at Quaker 
educational institutions. Among the artifacts which described the historical experience of 
war, there were significant differences in the realization of the Quaker testimony on 
peace  𝑥2 (15, N = 34) = 69.297, p = .000. The experience of war could have contributed 
to the realization of the Quaker testimony of peace at Quaker educational institutions. 
Among the artifacts which described the historical experience of war, there were 
no significant differences in the realization of the Quaker testimony of integrity 𝑥2 (18, N 
= 34) = 24.781, p = .131. The experience of war could not have contributed to the 
realization of the Quaker testimony of integrity at Quaker educational institutions. 
Among the artifacts which described the historical experience of war, there were no 
significant differences in the realization of the Quaker testimony of simplicity 𝑥2 (9, N = 
                                                                




34) = 2.473, p = .982. The experience of war could not have contributed to the realization 
of the Quaker testimony of simplicity at Quaker educational institutions.  
Table 2.2  
The Historical Experience of War and the Realization of the Quaker Testimony of 
Integrity 
 Frequency (n) of Integrity      
War 0 1 2 3 4 7 9 𝑥2 p 
None 15 0 3 1 1 1 1 24.781 .131 
Mild 6 0 1 0 0 0 0   
Moderate 1 0 0 0 1 0 0   
Acute 1 1 0 0 0 0 1   
Total 23 1 4 1 2 1 2   
                                                                




Table 2.3  
The Historical Experience of War and the Realization of the Quaker Testimony of 
Community 
 Frequency (n)  of  Community   
War 0 1 2 3 4 5 6 7 9 11 16 𝑥2 p 
None 11 3 3 3 1 0 0 2 1 1 0 58.364 .001 
Mild 1 3 1 1 0 0 0 0 0 0 0   
Moderate 1 0 0 0 0 1 0 0 0 0 0   
Acute 0 0 0 0 0 0 1 0 1 1 1   
Total 13 6 4 4 1 1 1 2 1 2 1   
 
Table 2.4  
The Historical Experience of War and the Realization of the Quaker Testimony of 
Simplicity 
 Frequency (n) of Simplicity   
War 0 1 2 9 𝑥2 p 
None 18 2 1 1 2.473 .982 
Mild 7 0 0 0   
Moderate 2 0 0 0   
Acute 3 0 0 0   
Total 30 2 1 1   
                                                                




Table 2.5  
The Historical Experience of War and the Realization of the Quaker Testimony of 
Equality 
 Frequency (n) of Equality        
War 0 1 2 3 4 5 7 11 13 𝑥2 p 
None 10 4 3 1 1 1 1 1 0 43.616 .008 
Mild 5 0 2 0 0 0 0 0 0   
Moderate 0 0 0 0 0 2 0 0 0   
Acute 0 0 1 0 0 0 1 0 1   
Total 15 4 6 1 1 3 2 1 1   
 
Table 2.6 
The Historical Experience of War and the Realization of the Quaker Testimony of Peace 
 Frequency (n) of Peace     
War 0 1 2 4 5 17 𝑥2 P 
None 21 0 0 1 0 0 69.297 .000 
Mild 2 4 1 0 0 0   
Moderate 0 0 2 0 0 0   
Acute 0 0 0 1 1 1   
Total 23 4 3 2 1 3   
 
When reviewing descriptive statistics, as shown in Table 2.7, for each significant 
dependent variable, the researcher can determine that the influence of each testimony 
                                                                




increased with the experience of war. As described in Table 2.7, the value of the means 
and standard deviation for each dependent variable increased as the Quaker educational 
institutions experiences with war increased from mild and moderate, respectively, to an 
acute experience of war. Therefore, the researcher can ascertain that the influence of the 
aforementioned Quaker testimonies increased in Quaker educational institutions with the 
severity of the historical experience of war among the artifacts analyzed in the study. 
Table 2.7 
Descriptive Statistics for Each Significant Dependent Variable by Historical Experience 
of War 
War Community Equality Peace 
 M SD M SD M SD 
None 2.14 3.314 1.82 2.788 .18 .853 
Mild 1.57 1.134 .57 .976 .86 .690 
Moderate 2.50 3.536 5.00 .000 2.00 .000 
Acute 11.00 5.000 7.33 5.508 8.67 7.234 
Total 2.82 3.981 2.24 3.239 1.18 3.089 
 
The researcher performed a one-way multivariate analysis of variance 
(MANOVA) to examine the significance of the difference among artifacts with different 
levels of description on the historical experience of war in the realization of the Quaker 
testimonies of integrity, community, simplicity, equality, and peace in Quaker 
educational institutions. Prior to the commencement of the test, the variables were 
screened for missing values and coding errors.  
                                                                




The researcher then conducted assumptions tests before commencing the 
aforementioned statistical analysis. The dependent variables, integrity, community, 
simplicity, equality, and peace were continuous variables. The nature of historiometric 
analysis facilitated independence among the data sources for the study. The researcher 
has utilized a sample size of 34 artifacts for the study. There were no univariate or 
multivariate outliers. The assumption for multivariate normality was not met, as per 
generated histograms and checking the skewness and kurtosis values. The homogeneity 
of variance-covariance could not be established because there were fewer than two 
nonsingular cell covariance matrices. The assumption for homogeneity of variance was 
violated for two of the dependent variables, integrity, F(3,30) = 3.612; p < .024, and peace, 
F(3,30) = 28.717; p < .000. The assumption for homogeneity of variance was not violated 
for three of the dependent variables, community, F(3,30) = 1.492; p < .237, simplicity, 
F(3,30) = 1.236; p < .314, and equality, F(3,30) = 2.583; p < .072. 
MANOVA results indicated significant difference among artifacts with 
descriptions of different levels of historical experience of war in Quaker educational 
institutions [Pillai’s Trace = 1.226], F(15, 84) = 3.872, p < .000, 2 = .409, which is 
considered a medium effect size. The researcher chose to use Pillai’s trace since it 
provides the most influential and viable statistical analysis when assumptions are not met 
and when using a small sample size (Ates et al., 2019, p. 3). A review of the univariate 
MANOVA results in Table 2.8 demonstrates significant differences among the time 
period of different historical experiences of war upon the realization of Quaker 
testimonies at schools established by the Religious Society of Friends. During the time 
period of different historical experience of war showed different realization of the Quaker 
                                                                




testimony of community, F(3,15) = 7.385; p < .001, partial 2 = .425, equality, F(3,15) = 
5.071; p < .006, partial 2 = .336, and peace, F(3,15) = 15..467; p < .000, partial 2 = .610 
(see Table 2.8).  
The MANOVA analysis ascertained that when confronted with the experience of 
war, Quaker institutions responded most significantly with the testimony of peace, while 
also being influenced by the testimonies of community, followed by equality. The 
testimonies of integrity and simplicity were not of significant importance to the historical 
experience of war. Since the researcher established a statistically significant mean 
difference for three of the five Quaker testimonies, the null hypothesis is rejected. There 
is a demonstrable difference between the means of the Quaker testimonies of integrity, 
community, simplicity, equality, and peace in Quaker educational institutions when 
confronted with the historical experience of war. 
Table 2.8 
One-Way Multivariate Analysis Summary for the Historical Experience of War 
 V F Df p 
War 1.226 3.872 15 .000* 
     Integrity  1.089 3 .369 
     Community  7.385 3 .001** 
     Simplicity  .342 3 .795 
     Equality  5.071 3 .006** 
     Peace  15.467 3 .000* 
*p < .001, **p < .01 
                                                                




Research Question # 2: To what extent did the historical experience of racial 
equality influence the realization of Quaker testimonies at Quaker educational 
institutions? 
𝐻0: There will be no significant difference between the historical experience of racial 
equality and the Quaker testimonies of integrity, community, simplicity, equality, and 
peace in Quaker educational institutions.  
𝐻0: There is no difference between the means of the historical experience of racial 
equality and the realization of the Quaker testimonies of integrity, community, simplicity, 
equality, and peace in Quaker educational institutions. 
The descriptive statistics for the historical experience of racial equality, which are 
shown in Table 3.1, provide the frequency counts for each level of the historical 
experience of racial equality. The majority of the artifacts analyzed in the study did not 
describe an experience of racial equality (n = 20). Eleven artifacts described a mild 
experience of racial equality (n =11), two artifacts described a moderate experience of 
racial equality (n = 2), and one artifact described an acute experience of racial equality.  
Table 3.1  
Descriptive Statistics for the Historical Experience of Racial Equality 
Racial Equality N 
     No Experience 20 
     Mild Experience 11 
     Moderate Experience 2 
     Acute Experience 1 
Total 34 
                                                                





The chi square results, which are shown in Table 3.2 – 3.6, revealed that there 
were significant differences in the realization of the Quaker testimony of integrity, 
equality, community, and peace, but not in simplicity among the artifacts which 
described different levels of the experience of racial equality. Among the artifacts which 
described the historical experience of racial equality, there were significant differences in 
the realization of the Quaker testimony on integrity 𝑥2 (18, N = 34) = 75.077, p = .000. 
The experience of racial equality could have contributed to the realization of the Quaker 
testimony of integrity at Quaker educational institutions. Among the artifacts which 
described the historical experience of racial equality, there were significant differences in 
the realization of the Quaker testimony on community 𝑥2 (30, N = 34) = 73.313, p = 
.000. The experience of racial equality could have contributed to the realization of the 
Quaker testimony of community at Quaker educational institutions.  
Among the artifacts which described the historical experience of racial equality, 
there were significant differences in the realization of the Quaker testimony on equality 
𝑥2 (24, N = 34) = 76.294, p = .000. The experience of racial equality could have 
contributed to the realization of the Quaker testimony of equality at Quaker educational 
institutions. Among the artifacts which described the historical experience of racial 
equality, there were significant differences in the realization of the Quaker testimony on 
peace  𝑥2 (15, N = 34) = 45.772, p = .000. The experience of racial equality could have 
contributed to the realization of the Quaker testimony of peace at Quaker educational 
institutions. Among the artifacts which described the historical experience of racial 
equality, there were no significant differences in the realization of the Quaker testimony 
                                                                




on simplicity 𝑥2 (9, N = 34) = 1.875, p = .993. The experience of racial equality could not 
have contributed to the realization of the Quaker testimony of simplicity at Quaker 
educational institutions. 
Table 3.2  
The Historical Experience of Racial Equality and the Realization of the Quaker 
Testimony of Integrity 
Racial Frequency (n) of Integrity      
Equality 0 1 2 3 4 7 9 𝑥2 p 
None 16 0 1 1 0 0 2 75.007 .000 
Mild 7 0 3 0 0 1 0   
Moderate 0 0 0 0 2 0 0   
Acute 0 1 0 0 0 0 0   
Total 23 1 4 1 2 1 2   
Table 3.3  
The Historical Experience of Racial Equality and the Realization of the Quaker 
Testimony of Community 
Racial Frequency (n) of Community          
Equality 0 1 2 3 4 5 6 7 9 11 16 𝑥2 p 
None 10 5 1 2 0 0 1 0 1 0 0 73.313 .000 
Mild 3 1 3 0 1 0 0 2 0 1 0   
Moderate 0 0 0 0 0 1 0 0 0 1 0   
Acute 0 0 0 0 0 0 0 0 1 0 1   
                                                                




Total  13 6 4 2 1 1 1 2 1 2 1   
 
Table 3.4  
The Historical Experience of Racial Equality and the Realization of the Quaker 
Testimony of Simplicity 
Racial Frequency (n) of Simplicity   
Equality 0 1 2 9 𝑥2 P 
None 17 1 1 1 1.875 .993 
Mild 10 1 0 0   
Moderate 2 0 0 0   
Acute 1 0 0 0   
Total 30 2 1 1   
Table 3.5  
The Historical Experience of Racial Equality and the Realization of the Quaker 
Testimony of Equality 
Racial Frequency (n) of Equality        
Equality 0 1 2 3 4 5 7 11 13 𝑥2 p 
None 15 2 2 0 0 1 0 0 0 76.294 .000 
Mild 0 2 4 1 1 1 2 0 0   
Moderate 0 0 0 0 0 1 0 1 0   
Acute 0 0 1 0 0 0 0 0 1   
Total 15 4 6 1 1 3 2 1 1   
                                                                





The Historical Experience of Racial Equality and the Realization of the Quaker 
Testimony of Peace 
Racial Frequency (n) of Peace     
Equality 0 1 2 4 5 17 𝑥2 p 
None 14 4 1 0 0 1 45.772 .000 
Mild 8 0 1 2 0 0   
Moderate 1 0 1 0 0 0   
Acute 0 0 0 0 1 0   
Total 23 4 3 2 1 1   
 
When reviewing descriptive statistics, as shown in Table 3.7, for each significant 
dependent variable, the researcher can determine that the influence of each testimony 
increased with the experience of racial equality. As described in Table 3.7, the value of 
the means and standard deviation for each dependent variable increased as the Quaker 
educational institutions experiences with racial equality increased from mild and 
moderate, respectively, to an acute experience of racial equality. Therefore, the 
researcher can ascertain that the influence of the aforementioned Quaker testimonies 
increased in Quaker educational institutions with the severity of the historical experience 
of racial equality among the artifacts analyzed in the study. 
Table 3.7 
Descriptive Statistics for Each Significant Dependent Variable by Historical Experience 
of Racial Equality 
                                                                




Racial Community  Equality  
Equality M SD M SD 
None 1.40 2.349 .55 1.234 
Mild 3.27 3,608 3.27 2.195 
Moderate 8.00 4.243 8.00 4.243 
Acute 16.00  13.00  
Total 2.82 3.981 2.24 3.239 
 
The researcher performed a one-way multivariate analysis of variance 
(MANOVA) to examine the significance of the difference among artifacts with different 
levels of description on historical experience of racial equality in the realization of the 
Quaker testimonies of integrity, community, simplicity, equality, and peace in Quaker 
educational institutions. Prior to the commencement of the test, the variables were 
screened for missing values and coding errors.  
The researcher then conducted assumptions tests before commencing the 
aforementioned statistical analysis. The dependent variables, integrity, community, 
simplicity, equality, and peace were continuous variables. The nature of historiometric 
analysis facilitated independence among the data sources for the study. The researcher 
has utilized a sample size of 34 artifacts for the study. There were no univariate or 
multivariate outliers. The assumption for multivariate normality was not met, as per 
generated histograms and checking the skewness and kurtosis values. The assumption for 
homogeneity of variance-covariance was violated by a non-significant Box’s M test 
result,) F(15, 1712.504) = 6.306, p = .000. The assumption for homogeneity of variance was 
                                                                




violated for one of the dependent variables, equality, F(3,30) = 5.266; p < .005. The 
assumption for homogeneity of variance was not violated for four of the dependent 
variables, integrity, F(3,30) = .876; p < .464, community, F(3,30) = 1.947; p < .143, 
simplicity, F(3,30) = 1.124, p < .355, and peace, F(3,30) = .164, p < .920. 
MANOVA results indicated significant differences among artifacts with 
descriptions of different levels of historical experience of racial equality in Quaker 
educational institutions [Pillai’s trace = 1.095], F(15, 84) = 3.221, p < .000, 2 = .365, 
which is considered a medium effect size. The researcher chose to use Pillai’s trace since 
it provides the most influential and viable statistical analysis when assumptions are not 
met and when using a small sample size (Ates et al., 2019, p. 3). A review of the 
univariate ANOVA results in Table 3.8 demonstrated significant differences among the 
time period of different historical experiences of racial equality upon the realization of 
Quaker testimonies at schools established by the Religious Society of Friends. During the 
time period of different historical experience of racial equality showed different 
realizations of the Quaker testimony of community, F(3,15) = 10.671; p < .000, partial 2 = 
.516 and equality, F(3,15) = 26.383; p < .000, partial 2 = .715 (see Table 3.8).  
Although the statistical significance was only achieved for two of the five 
testimonies when juxtaposed to the historical experience of racial equality, we can 
ascertain from descriptive statistics that the testimony of community had a slightly 
greater impact than the testimony of equality upon the realization of racial equality at 
Quaker educational institutions in the State of New York. The MANOVA analysis 
ascertained that when confronted with the experience of racial equality, Quaker 
institutions responded most significantly with the testimonies of community and equality. 
                                                                




The testimonies of integrity, simplicity, and peace were not of significant importance to 
the historical experience of racial equality. Since the researcher established a statistically 
significant mean difference for two of the five Quaker testimonies, the null hypothesis is 
rejected. There is a demonstrable difference between the means of the Quaker testimonies 
of integrity, community, simplicity, equality, and peace in Quaker educational institutions 
when confronted with the historical experience of racial equality. 
Table 3.8 
One-Way Multivariate Analysis Summary for the Historical Experience of Racial 
Equality 
 V F df P 
Racial Equality 1.095 3.221 15 .000* 
     Integrity  .786  3  .511 
     Community   10.671 3  .000* 
     Simplicity   .291 3  .831 
     Equality   26.383 3  .000* 
     Peace   .517 3 .674  
*p < .001  
Research Question # 3: How did the historical experience of economic equality 
influence the realization of Quaker testimonies at Quaker educational institutions? 
𝐻0: There will be no significant difference between the historical experience of economic 
equality and the Quaker testimonies of integrity, community, simplicity, equality, and 
peace in Quaker educational institutions. 
                                                                




𝐻0: There is no difference between the means of the historical experience of economic 
equality and the realization of the Quaker testimonies of integrity, community, simplicity, 
equality, and peace in Quaker educational institutions. 
 The descriptive statistics for the historical experience of economic equality, which 
are shown in Table 4.1, provide the frequency counts for each level of the historical 
experience of economic equality. The majority of the artifacts analyzed in the study did 
not describe an experience of economic equality (n = 21). Ten artifacts described a mild 
experience of economic equality (n =10), three artifacts described a moderate experience 
of economic equality (n = 3), and zero artifacts described an acute experience of 
economic equality.  
Table 4.1  
Descriptive Statistics for the Historical Experience of Economic Equality 
Economic Equality N 
     No Experience 21 
     Mild Experience 10 
     Moderate Experience 3 
     Acute Experience 0 
Total 34 
 
The chi square results, which are shown in Table 4.2 – 4.6, revealed that there 
were significant differences in the realization of the Quaker testimony of community and 
equality, but not in integrity, simplicity and peace among the artifacts which described 
different levels of the experience of economic equality. Among the artifacts which 
                                                                




described the historical experience of economic equality there were significant 
differences in the realization of the Quaker testimony on community significant 𝑥2 (20, N 
= 34) = 33.837, p = .027. The experience of economic equality could have contributed to 
the realization of the Quaker testimony of community at Quaker educational institutions. 
Among the artifacts which described the historical experience of economic equality, there 
were significant differences in the realization of the Quaker testimony on equality 𝑥2 (16, 
N = 34) = 40.527, p = .001. The historical experience of economic equality could have 
contributed to the realization of the Quaker testimony of equality at Quaker educational 
institutions.  
Among the artifacts which described the historical experience of economic 
equality, there were no significant differences in the realization of the Quaker testimony 
on integrity 𝑥2 (6, N = 34) = 10.880, p = .092. The historical experience of economic 
equality could not have contributed to the realization of the Quaker testimony of integrity 
at Quaker educational institutions. Among the artifacts which described the historical 
experience of economic equality, there were no significant differences in the realization 
of the Quaker testimony on simplicity 𝑥2 (6, N = 34) = 10.880, p = .092. The experience 
of economic equality could not have not contributed to the realization of the Quaker 
testimony of simplicity at Quaker educational institutions. Among the artifacts which 
described the historical experience of economic equality, there were no significant 
differences in the realization of the Quaker testimony on peace 𝑥2 (10, N = 34) = 17.140, 
p = .071. The historical experience of economic equality could not have contributed to 
the realization of the Quaker testimony of peace at Quaker educational institutions. 
Table 4.2  
                                                                




The Historical Experience of Economic Equality and the Realization of the Quaker 
Testimony of Integrity 
Economic Frequency (n) of Integrity      
Equality 0 1 2 3 4 7 9 𝑥2 P 
None 16 0 3 0 1 0 1 25.414 .013 
Mild 6 0 1 1 1 0 1    
Moderate 1 1 0 0 0 1 0   
Acute 0 0 0 0 0 0 0   
Total 23 1 4 1 2 1 2   
                                                                




Table 4.3  
The Historical Experience of Economic Equality and the Realization of the Quaker 
Testimony of Community 
Economic Frequency (n) of Community        
Equality 0 1 2 3 4 5 6 7 9 11 16 𝑥2 p 
None 11 5 1 2 0 0 1 0 0 2 0 33.837 .027 
Mild 1 4 3 0 1 1 0 1 1 0 0   
Moderate 1 2 0 0 0 0 0 1 0 0 1   
Acute 0 0 0 0 0 0 0 0 0 0 0   
Total 13 6 4 2 1 1 1 2 1 2 1   
Table 4.4  
The Historical Experience of Economic Equality and the Realization of the Quaker 
Testimony of Simplicity 
Economic Frequency (n) of Simplicity   
Equality 0 1 2 9 𝑥2 P 
None 21 0 0 0 10.880 .092 
Mild 6 2 1 1   
Moderate 3 0 0 0   
Acute 0 0 0 0   
Total 30 2 1 1   
 
Table 4.5  
                                                                




The Historical Experience of Economic Equality and the Realization of the Quaker 
Testimony of Equality 
Economic Frequency (n) of Equality        
Equality 0 1 2 3 4 5 7 11 13 𝑥2 p 
None 14 1 4 0 0 0 1 1 0 40.527 .001 
Mild 1 3 2 0 1 2 1 0 0   
Moderate 0 0 0 1 0 1 0 0 1   
Acute 0 0 0 0 0 0 0 0 0   




The Historical Experience of Economic Equality and the Realization of the Quaker 
Testimony of Peace 
Economic Frequency (n) of Peace     
Equality 0 1 2 4 5 17 𝑥2 p 
None 14 4 1 1 0 1 17.140 .071 
Mild 8 0 1 1 0 0   
Moderate 1 0 1 0 1 0   
Acute 0 0 0 0 0 0   
Total 23 4 3 2 1 1   
 
                                                                




When reviewing descriptive statistics, as shown in Table 4.7, for the sole 
significant dependent variable, the researcher can determine that the influence of the 
testimony of equality increased with the experience of economic equality. As described 
in Table 4.7, the value of the means and standard deviation the dependent variable 
increased as the Quaker educational institutions experiences with economic equality 
increased from mild and moderate, respectively, to an acute experience of economic 
equality. Therefore, the researcher can ascertain that the influence of the aforementioned 
Quaker testimony increased in Quaker educational institutions with the severity of the 
historical experience of economic equality among the artifacts analyzed in the study. 
Table 4.7 
Descriptive Statistics for Each Significant Dependent Variable by Historical Experience 
of Economic Equality 
Economic Equality  
Equality M SD 
None 1.29 2.759 
Mild 2.80 2.300 
Moderate 7.00 5.292 
Acute - - 
Total 2.24 3.239 
 
The researcher performed a one-way multivariate analysis of variance 
(MANOVA) to examine the significance of the difference among artifacts with different 
levels of description on historical experience of economic equality in the realization of 
                                                                




the Quaker testimonies of integrity, community, simplicity, equality, and peace in Quaker 
educational institutions. Prior to the commencement of the test, the variables were 
screened for missing values and coding errors.  
  The researcher then conducted assumptions tests before commencing the 
aforementioned statistical analysis. The dependent variables, integrity, community, 
simplicity, equality, and peace were continuous variables. The nature of historiometric 
analysis facilitated independence among the data sources for the study. The researcher 
has utilized a sample size of 34 artifacts for the study. There were no univariate or 
multivariate outliers. The assumption for multivariate normality was not met, as per 
generated histograms and checking the skewness and kurtosis values. The homogeneity 
of variance-covariance could not be established because there were fewer than two 
nonsingular cell covariance matrices. The assumption for homogeneity of variance was 
violated for one of the dependent variables, simplicity, F(2,31) = 7.374; p < .002. The 
assumption for homogeneity of variance was not violated for four of the dependent 
variables, integrity, F(2,31) = 1.517; p < .235, community, F(2,31) = 2.579; p < .092, 
equality, F(2,31) = 1.966, p < .157, and peace, F(2,31) = .368, p < .695. 
MANOVA results indicated a non-significant difference among artifacts with 
descriptions of different levels of historical experience of economic equality in Quaker 
educational institutions [Pillai’s Trace = .504], F(10, 56) = 1.884, p < .067, 2 = .252, 
which is considered a small effect size. The researcher chose to use Pillai’s trace since it 
provides the most influential and viable statistical analysis when assumptions are not met 
and when using a small sample size (Ates et al., 2019, p. 3). A review of the univariate 
ANOVA results in Table 4.8 demonstrated that there was not a significant difference 
                                                                




among the time period of different historical experiences of economic equality upon the 
realization of Quaker testimonies at schools established by the Religious Society of 
Friends. During the time period of different historical experiences of economic equality 
showed different realizations of the Quaker testimony of equality, F(2,31) = 5.466; p < 
.009, partial 2 = .261 (see Table 4.8).  
Since the researcher could not establish a statistically significant mean difference 
when analyzing the historical experience of economic equality, the null hypothesis is 
accepted. There is no demonstrable difference between the means of the Quaker 
testimonies of integrity, community, simplicity, equality, and peace in Quaker 




One-Way Multivariate Analysis Summary for the Historical Experience of Economic 
Equality 
 V F df P 
Economic 
Equality 
.504 1.884 10 .067 
     Integrity  .889  2  .421 
     Community   3.238 2  .053 
     Simplicity   2.638 2  .088 
     Equality   5.466 2  .009* 
     Peace   .383 2 .685  
                                                                




* p < .01 
Research Question # 4: Which historical experiences out of war, racial equality, and 
economic equality predict  each Quaker testimony? 
𝐻0: There will be no significant predictor among the historical experiences of war, racial 
equality, and economic equality on the Quaker testimony of integrity. 
A stepwise multiple regression analysis was established to determine which 
historical experience significantly predicted the realization of the Quaker testimony of 
integrity in Quaker educational institutions. The null hypothesis predicted there would be 
no significant predictor among the historical experiences of war, racial equality, and 
economic equality on the Quaker testimony of integrity at Quaker educational 
institutions. The significance level for all assumption tests and primary analyses was set 
at α = .05. 
Before commencing the multiple regression analysis, the six assumption tests 
were performed. The relationship between the predictor variables and the criterion 
variable failed the assumption test for linearity, as per the generated scatterplots. There 
was no multicollinearity in the data, therefore, the multicollinearity assumption was 
satisfied. The values of the residuals were independent as per the Durbin-Watson statistic, 
which was close to 2 (Durbin-Watson = 2.285). The variance of the residuals was 
inconsistent, as per the plot showing signs of funneling, which indicated that the 
assumption of homoscedasticity had not been reached. The values of the residuals were 
not normally distributed, as per the P-P plot. Finally, only one outlier was identified 
utilizing Cook’s Distance values, all other values were below 1.0.  
                                                                




A stepwise multiple regression analysis was performed to determine which 
historical experience predicted the Quaker testimony of integrity most significantly. For 
the Quaker testimony of integrity, there were no significant predictor found among the 
independent variables of the historical experiences of war, racial equality, and economic 
equality, F(3, 5.359) = .831, p < .487. The null hypothesis is accepted, there is no correlation 
between the historical experiences of war, racial equality, and economic equality on the 
Quaker testimony of integrity in educational institutions. 
𝐻0: There will be no significant predictor among between the historical experiences of 
war, racial equality, and economic equality on the Quaker testimony of community. 
A stepwise multiple regression analysis was established to determine which 
historical experiences will predict the realization of the Quaker testimony of community 
in Quaker educational institutions. The null hypothesis predicted there would be no 
significant predictor among the historical experiences of war, racial equality, and 
economic equality on the Quaker testimony of community at Quaker educational 
institutions. The significance level for all assumption tests and primary analyses was set 
at α = .05. 
Before commencing the multiple regression analysis, the six assumption tests 
were performed. The relationship between the predictor variables and the criterion 
variable failed the assumption test for linearity, as per the generated scatterplots. There 
was no multicollinearity in the data, therefore, the multicollinearity assumption was 
satisfied. The values of the residuals were independent as per the Durbin-Watson statistic, 
which was close to 2 (Durbin-Watson = 1.659). The variance of the residuals was 
inconsistent, as per the plot showing signs of funneling, which indicated that the 
                                                                




assumption of homoscedasticity had not been reached. The values of the residuals were 
not normally distributed, as per the P-P plot. Finally, the data did not present any cases of 
biasing or outliers, a point confirmed by calculating Cook’s Distance values, which were 
all under 1.00. 
A stepwise multiple regression analysis was performed to determine which 
historical experience predicted the Quaker testimony of community most significantly. 
Two significant predictors were found in the analysis. First, a significant regression was 
found among the historical experience of racial equality, F(1, 251.715) = 29.715, p < .000, 
which accounted for approximately 46.5% of the realization of the Quaker testimony of 
community in Quaker educational institutions (adjusted 𝑅2 = .465). War was found to be 
the second predictor after racial equality, and by adding war to the regression equation, 
4.9% of the variance was increased. Racial equality and war accounted 51.4% of the 
variance in the realization of the Quaker testimony of community in Quaker educational 
institutions (adjusted 𝑅2 = .514), F(2, 141.143) = 18.464, p < .000. Although the historical 
experience of racial equality (β = 3.214, p < .000) and the historical experience of racial 
equality (β = 2.712, p < .000) and war (β = 1.130, p < .048) produced significant 
regressions, the historical experience of economic equality did not present a significant 
regression (β = .040, p < .785), in regard to the Quaker testimony of community. 
Therefore, the researcher can conclude that the historical experience of racial equality 
predicted 46.5% of the realization of the Quaker testimony of community at Quaker 
educational institutions, and the historical experience of war and racial equality predicted 
51.4% of the historical experience of the Quaker testimony of community at Quaker 
                                                                




educational institutions. The null hypothesis is rejected, and the historical experiences of 
war and racial equality predicted the Quaker testimony of community. 
The final predictive models were: 
Community = 1.028 + (3.214*Racial Equality) 
Community = .643 + (2.712*Racial Equality) + (1.130*War) 
Table 5 
Summary of Multiple Regression Analysis for Historical Experiences influencing the 
Quaker Testimony of Community (N = 34) 
  Community     
Variable B SE B β 
Racial 
Equality 
1.028 .598 .694* 
Adjusted 𝑅2 .465   
F 29.715   
Racial 
Equality 
2.712 .613 .586* 
War 1.130 .550 .272* 
Adjusted 𝑅2 .514   
F 18.464   
*p < .001 
𝐻0: There will be no significant predictor among the historical experiences of war, racial 
equality, and economic equality on the Quaker testimony of simplicity. 
                                                                




A stepwise multiple regression analysis was established to determine which 
historical experience significantly predicted the realization of the Quaker testimony of 
simplicity in Quaker educational institutions. The null hypothesis predicted there would 
be no significant predictor among the historical experiences of war, racial equality, and 
economic equality on the Quaker testimony of simplicity at Quaker educational 
institutions. The significance level for all assumption tests and primary analyses was set 
at α = .05. 
Before commencing the multiple regression analysis, the six assumption tests 
were performed. The relationship between the predictor variables and the criterion 
variable failed the assumption test for linearity, as per the generated scatterplots. There 
was no multicollinearity in the data, therefore, the multicollinearity assumption was 
satisfied. The values of the residuals were independent as per the Durbin-Watson statistic, 
which was close to 2 (Durbin-Watson = 1.963). The variance of the residuals was 
inconsistent, as per the plot showing signs of funneling, which indicated that the 
assumption of homoscedasticity had not been reached. The values of the residuals were 
not normally distributed, as per the P-P plot. Finally, the data did not present any cases of 
biasing or outliers, a point confirmed by calculating Cook’s Distance values, which were 
all under 1.00. 
A stepwise multiple regression analysis was performed to determine which 
historical experience predicted the Quaker testimony of simplicity most significantly. For 
the Quaker testimony of simplicity, there were no significant predictor found among the 
independent variables of historical experience of war, racial equality, and economic 
equality and the Quaker testimony of simplicity, F(3, 3.648) = 1.540, p < .225. The null 
                                                                




hypothesis is accepted, there is no significant predictor among the historical experiences 
of war, racial equality, and economic equality on the Quaker testimony of simplicity in 
educational institutions. 
𝐻0: There will be no significant predictor among the historical experiences of war, racial 
equality, and economic equality on the Quaker testimony of equality. 
A stepwise multiple regression analysis was established to determine which 
historical experience will predict the realization of the Quaker testimony of equality in 
Quaker educational institutions. The null hypothesis predicted there would be no 
significant predictor among the historical experiences of war, racial equality, and 
economic equality on the Quaker testimony of equality at Quaker educational institutions. 
The significance level for all assumption tests and primary analyses was set at α = .05. 
Before commencing the multiple regression analysis, the six assumption tests 
were performed. The relationship between the predictor variables and the criterion 
variable failed the assumption test for linearity, as per the generated scatterplots. There 
was no multicollinearity in the data, therefore, the multicollinearity assumption was 
satisfied.  The values of the residuals were independent as per the Durbin-Watson 
statistic, which was close to 2 (Durbin-Watson = 2.018). The variance of the residuals 
was inconsistent, as per the plot showing signs of funneling, which indicated that the 
assumption of homoscedasticity had not been reached. The values of the residuals were 
not normally distributed, as per the P-P plot. Finally, only one outlier was identified 
utilizing Cook’s Distance values, all other values were below 1.0.  
A stepwise multiple regression analysis was performed to determine which 
historical experience will predict the Quaker testimony of equality most significantly. A 
                                                                




significant predictor was found among the historical experience of racial equality, F(1, 
246.523) = 279.208, p < .000, which accounted for approximately 70.3% of the realization 
of the Quaker testimony of equality in Quaker educational institutions (adjusted 𝑅2 = 
.703). Although a significant regression was established among the historical experience 
of racial equality (β = 3.214, p < .000), a significant regression was not established 
among the historical experiences of war (β = .126, p < .227) and economic equality (β = 
.045, p < .698) in regard to the Quaker testimony of equality. Therefore, the researcher 
can conclude that the historical experience of racial equality predicted 70.3% of the 
realization of the Quaker testimony of equality at Quaker educational institutions. The 
null hypothesis is rejected, and the historical experiences of racial equality predicted the 
Quaker testimony of equality. 
The final predictive models were: 
Equality = .458 + (3.180*Racial Equality) 
Table 6 
Summary of Multiple Regression Analysis for Historical Experiences influencing the 
Quaker Testimony of Equality (N = 34) 
  Equality     
Variable B SE B β 
Racial 
Equality 
3.180 .357 .844* 
Adjusted 𝑅2 .703   
F 79.208   
*p < .001 
                                                                




𝐻0: There will be no significant predictor among the historical experiences of war, racial 
equality, and economic equality on the Quaker testimony of peace. 
A stepwise multiple regression analysis was established to determine which 
historical experience significantly predicted the realization of the Quaker testimony of 
peace in Quaker educational institutions. The null hypothesis predicted there would be no 
significant predictor among the historical experiences of war, racial equality, and 
economic equality on the Quaker testimony of peace at Quaker educational institutions. 
The significance level for all assumption tests and primary analyses was set at α = .05. 
Before commencing the multiple regression analysis, the six assumption tests 
were performed. The relationship between the predictor variables and the criterion 
variable failed the assumption test for linearity, as per the generated scatterplots. There 
was no multicollinearity in the data, therefore, the multicollinearity assumption was 
satisfied.  The values of the residuals were independent as per the Durbin-Watson 
statistic, which was close to 2 (Durbin-Watson = 2.003). The variance of the residuals 
was inconsistent, as per the plot showing signs of funneling, which indicated that the 
assumption of homoscedasticity had not been reached. The values of the residuals were 
not normally distributed, as per the P-P plot. Finally, only one outlier was identified 
utilizing Cook’s Distance values, all other values were below 1.0.   
A stepwise multiple regression analysis was performed to determine which 
historical experience predicted the Quaker testimony of peace most significantly. A 
significant predictor was found among the historical experience of war, F(1, 155.058) = 
31.034, p < .000, which accounted for approximately 47.6% of the realization of the 
Quaker testimony of peace in Quaker educational institutions (adjusted 𝑅2 = .476). 
                                                                




Although a significant regression was established among the historical experience of war 
(β = 2.265, p < .000), a significant regression was not established for the historical 
experience of racial equality (β = -.175, p < .209) and economic equality (β = -.106, p < 
.415) in regard to the Quaker testimony of peace. Therefore, the researcher can conclude 
that the historical experience of war predicted 47.6% of the realization of the Quaker 
testimony of peace at Quaker educational institutions. The null hypothesis is rejected, and 
the historical experience of war predicted the Quaker testimony of peace. 
The final predictive models were: 
Peace = -.156 + (2.265*War) 
Table 7 
Summary of Multiple Regression Analysis for Historical Experiences influencing the 
Quaker Testimony of Peace (N = 34) 
  Peace     
Variable B SE B β 
War 2.265 .407 .702* 
Adjusted 𝑅2 .476   
F 31.034   







                                                                





Implications of Findings 
The study of the historical experiences of Quaker educational institutions and the 
subsequent realization of the Quaker testimonies contributed to a myriad of critical 
discourses regarding the history of Quaker education, the practice of historiometric 
analysis in educational research, and most importantly, the development of a positive 
school culture. Through the experiences of war, and advocacy for racial and economic 
equality, Quaker educational institutions developed therapeutic learning environments 
and formulated civic action based upon the Quaker testimonies of community, equality, 
and peace. In addition, the statistical analysis demonstrated that the responses to the 
aforementioned historical events increased with the severity of each respective historical 
experience. Through historiometric analysis, the researcher was able to convert 
qualitative data from various historical sources into quantifiable numbers, in an attempt 
to provide the most objective analysis of the historical agency of Quaker educational 
institutions in the State of New York. Through aforementioned process, the researcher 
was able to ascertain the qualities essential to providing a constructive, secure, and 
uplifting school culture for all stakeholders within educational institutions.  
In addition, the researcher determined through the current study that the 
historiometric analysis process facilitated the characteristics of an ethnographic study. By 
examining the myriad of artifacts in the study, the researcher experienced an immersion 
into the culture of Quaker educational institutions from the late eighteenth century to the 
contemporary era. In analyzing the artifacts associated with the study, the researcher 
understood the emotions, the beliefs, and the thought processes realized in Quaker 
                                                                




schools. Through the historiometric study, the researcher was able to understand the 
agency and experiences of Quaker administrators, educators, and students during the 
aforementioned historical periods.  
The Historical Experience of War and Realization of the Testimonies of 
Community, Equality, and Peace 
 When confronted with the historical experience of war, Quaker educational 
institutions were influenced to promote the Quaker testimonies of community, equality, 
and peace both within and outside of their classrooms. As demonstrated in chapter four of 
the study, the testimony of peace had the most significant influence among Quaker 
educational institutions, followed by community and equality, respectively. Therefore, 
we can ascertain that throughout American History, when confronted with the historical 
experience of war, such as the American Revolution, World War I, World War II, or the 
Vietnam Conflict, Quaker educational institutions, which accommodated Quakers and 
non-Quakers, were influenced by the testimonies formulated by the Religious Society of 
Friends at the commencement of their presence as an independent religious congregation 
during the seventeenth century (Worrall & Barbour, 1995, p. 1-3). 
 The most significant relationship between the historical experience of war and the 
Quaker testimonies was the testimony of peace. In many ways, the statistically significant 
relationship supports the theoretical frameworks of the study. In regard to the theory of 
moral education, Dr. Kohlberg (1975) argued that the responsibility of moral education is 
just as important in the educational setting as it is in the child’s home environment. 
Through moral discussions and exchanges within the classroom, and the formulation of a 
moral environment within the culture of an educational institution, educators could 
                                                                




provide their students with a moral education (p. 675). Furthermore, the testimonies of 
community, equality, and peace, played an invaluable role in helping Quakers reach the 
benchmarks stated in Dr. Kohlberg’s (1975) theory and coming to the final stage of 
development, the universal-ethical-principal orientation, in which students are able to 
understand that right and wrong are founded upon principles and conscious action, rather 
than rules and consequences. Dr. Kohlberg (1975) argued that these are the 
characteristics that will allow students to become advocates for all individuals in the 
global community (p. 671).  
Throughout the study, the researcher witnessed the realization of the theory of 
moral education when the researcher recorded the actions of the students at Friends 
Seminary throughout American History. When the United States joined World War I, the 
educators of Friends Seminary taught all of their students lessons about gentleness, rather 
than rash patriotism, while the female students helped the American Red Cross by 
making surgical dressings (“War Work of a Quaker School,” 1919, p. 5). In addition, 
During World War II, Principal Smith refused to turn his school into a finishing school 
for the military, rather, he instructed all educators to create an empathetic and tranquil 
school culture for the students during a time of great trials and tribulations in American 
society (Gibbs, 1986, p. 147). During the Vietnam Conflict, students at Friends Seminary 
were instructed as early as fifth grade to fill out documents asserting their position as 
conscientious objectors to war to prevent them from being drafted into the war. In 
addition, as a community, the students at Friends Seminary held candlelight vigils and 
peaceful marches to protest against America’s involvement in the Vietnam Conflict 
(Gibbs, 1986, p. 157-8). In all of these instances, we see the administration, teachers, and 
                                                                




students at Friends Seminary acting as a community, to profess their beliefs that all 
human beings are equal and should not be subjected to violence of any kind. 
The Historical Experience of Racial Equality and Realization of the 
Testimonies of Community, and Equality  
When confronted with the historical experience of struggle for racial equality, 
Quaker educational institutions were influenced to promote the Quaker testimonies of 
community and equality among their students and all stakeholders within their school’s 
community. In chapter four of the study, the researcher demonstrated that the testimonies 
of community and equality both had a statistically significant influence among Quaker 
institutions during historical experiences of the struggle for racial equality. During the 
late eighteenth and early nineteenth century, Quakers responded to racial inequality by 
establishing schools for freed African American children (Bourne, 1870, p. 665). During 
the civil rights era of the twentieth century, Quaker educators and students fought for 
racial integration in Quaker schools and schools across the country (Gibbs, 1986, p. 81-2, 
125-6). 
Similar to the historical experience of war, the historical experience of the 
struggle for racial equality is indicative of the principles of the theoretical frameworks 
cited in the study. In his framework, Dr. Kohlberg (1975) argued that moral education 
can be realized by creating a school culture founded on the principles of morals and 
ethics, while also facilitating discussion regarding the aforementioned concepts within 
the classroom environment. In doing so, educators can help their students reach the most 
critical phase of Kohlberg’s (1975) theory of moral education, the universal-ethical-
principal orientation, in which students are able to consciously make decisions that 
                                                                




promote equality and community within their local, national, and global societies (p. 671, 
675). In the United States, racial tensions have been present since the first Africans 
arrived in Jamestown, Virginia in 1619 as enslaved persons. Throughout history, Quakers 
have been on the vanguard of the struggle for racial equality in the United States, in the 
realms of society and education. Soon after the American Revolution, Quakers began 
establishing the first schools for freed African American children in the State of New 
York (Bourne, 1870, p. 665). Throughout the nineteenth and twentieth centuries, Quaker 
educators taught their students the importance of the testimony of equality, and the 
critical belief that all individuals are equal, regardless of skin color (Powers, 1964, p. 60). 
In addition, Quakers also established schools for the children of Native Americans, 
another marginalized group in the United States following the American Revolution 
(Nicholas, 2006, p. 5). Through these experiences, the Quakers made very provocative 
decisions during the early stages of American history, and throughout our history, to 
promote the testimonies of community and equality by providing educational institutions 
and experiences for the marginalized members of their respective communities in New 
York. Through these endeavors, generations of Quakers were raised to fight for racial 
equality as their ancestors did in the early American Republic era.  
 In the historical experience of the struggle for racial equality, we also witnessed 
the realization of Dr. Seligman’s (2011) theory of well-being. In his book, Flourish: A 
Visionary New Understanding of Happiness and Well-Being, Dr. Seligman (2011) argued 
that every individual can achieve well-being by personifying and promoting positive 
emotion, engagement, positive relationships, meaning, and accomplishment (pg. 12). In 
many ways, Dr. Seligman’s elements of the theory of well-being are analogous to the 
                                                                




Quaker testimonies of integrity, community, simplicity, equality, and peace. Quakers 
fought for racial equality among white Americans, African Americans, and Native 
Americans due to their belief that all individuals share the same “inner-light” of God. 
Therefore, in the eyes of a Quaker, all individuals are equal, regardless of gender, skin 
color, religion, or socio-economic status (Worrall & Barbour, 1995, p. 1-3). In creating 
schools for marginalized communities, and later, fighting for the integration of these 
communities in their schools, Quakers were fulfilling the theological principles of the 
Religious Society of Friends. However, we also see the elements of Dr. Seligman’s 
theoretical framework in the principles of Quakers, by taking part in the struggle for 
racial equality, Quakers embodied positive emotions, engagement, positive relationships, 
meaning, and accomplishment.       
 During the study, the researcher observed the influence of the testimonies of 
community and equality during the historical experiences of racial equality from the birth 
of the American republic in the late eighteenth century through the civil rights movement 
of the twentieth century. At the birth of the American Republic, groups of Quakers and 
non-Quakers joined together to create schools to educate the free children of African 
Americans in the State of New York while slavery still existed in a significant portion of 
the mid-Atlantic and Southern states in the United States. In 1787, members of the 
Manumission Society, led by Robert Murray, a Quaker, formed the New York African 
Free School. The New York African Free School existed for close to fifty years, before 
being taken over by the New York Public School Society, also led by Quakers, in 1834 
(Finn & Densmore, 1995, p. 157). While African Americans faced the horrors of slavery, 
racism, and discrimination, Quakers, influenced by the testimonies of community and 
                                                                




equality, were forming educational institutions to provide them with an equal opportunity 
to an education. Individual Quaker abolitionists, such as Abigail Field Mott, published 
books to help educate African American children during the early American Republic 
epoch. In 1829, Abigail Field Mott and Samuel Wood published The Life and Adventures 
of Olaudah Equiano; or, Gustavus Vassa, from an Account Written by Himself, which 
was a revised version of the text published by Equiano in 1789. Mott published the text to 
demonstrate the horrors of slavery to Americans, to advance the abolitionist cause, and 
demonstrate the ingenuity, probity, and success inherent within African American 
citizens in the United States (Tikoff, 2017, p. 94).  Mott and Wood published the 
children’s book for students at the African Free Schools in New York City and across the 
North. In publishing her work, Mott created a hero for African American school children 
and advanced the Quaker testimonies of equality and community, by showing American 
citizens that African Americans could and should live as equals in American society 
(Tikoff, 2017, p. 96).  
Quakers were motivated by the principles of community and equality to help 
other marginalized populations during the early American Republic era. In 1816, a 
Quaker educator named Joseph Elkinton established a school for Native American 
Children on the Seneca reservation. In creating his school, Elkinton endeavored to create 
a generation of Seneca males who would be able to navigate the trials and tribulations of 
assimilation. In his school, he taught the children the skills necessary to negotiate with 
American government officials, land speculators, and missionaries (Nicholas, 2006, p. 5). 
In Nicholas’ (2006) work, he provides accounts from Native Americans of how Elkinton 
and other Quakers not only educated their children, but respected the culture of the 
                                                                




Seneca people, and even helped them negotiate with American government officials over 
tax disputes (p. 14). In his work and moral foundation, Elkinton was motivated by the 
principles of community and equality.  
During the Civil Rights Era, Quakers in New York played a critical role in the 
struggle for racial equality and integration in their own schools and in public schools 
across the country. Prior to the civil rights era, Quaker schools faced great conflicts 
among stakeholders regarding the issue of integration. In her work, Children of Light: 
Friends Seminary, 1786-1986, historian Nancy Reid Gibbs (1986) discussed how 
Quakers were influenced by their testimonies to unanimously admit an African American 
student, Clara Lawson, in 1892, after much deliberation (p. 81).  
However, in the decades following, Friends Seminary, and other Quaker schools 
such as Oakwood Seminary, feared admitting large numbers of African American 
students to their schools based on the responses from their respective stakeholders 
(Powers, 1974, p. 60). However, in 1943, the students of Friends Seminary, motivated by 
the testimonies, formed the Interracial Youth Committee (IYC), a project led by Dr. 
Hunter, a history teacher at Friends Seminary, to fight for integration of white and 
African American children. In 1944, a full decade before the United States Supreme 
Court’s seminal decision in Brown v. Board of Education of Topeka, Kansas (1954), the 
Board of Trustees at Friends Seminary decided that qualified students should not be 
barred from attendance at the school on the basis of their skin color. A full decade before 
Brown v. the Board of Education of Topeka, Kansas (1954), Quaker children and 
educators, influenced by the testimonies of equality and community, were challenging 
and defeating the doctrine of segregation which had permeated across the country for half 
                                                                




a century (Gibbs, 1986, p. 126). In addition, Quaker educators, teachers, and alumni at 
Friends Seminary believed that school children not only deserved equality, but diversity 
within education by having a student body from a myriad of different racial and socio-
economic backgrounds (Gibbs, 1986, p. 128). However, Quakers did not end their fight 
for equality with the civil rights movement in America. In 1986, Quaker students from 
Friends Seminary were arrested for demonstrating against Apartheid in South Africa 
(Gibbs, 1986, p. 187). Through the frameworks established by Dr. Kohlberg (1975) and 
Dr. Seligman (2011), and the influence of Quaker testimonies established centuries ago, 
Quaker educators and students always fought for equality and community when 
confronted with the historical experience of racial equality throughout the history of the 
United States.   
The Historical Experience of Economic Equality and the Realization of the 
Testimony of Equality 
When confronted with the historical experience of the struggle for economic 
equality, the researcher was unable to find a statistically significant relationship between 
the historical experience and the realization of the Quaker testimonies in Quaker 
educational institutions. However, when analyzing each individual relationship, there was 
a statistically significant relationship between the historical experience of the struggle for 
economic equality and the Quaker testimony of equality. From the birth of the American 
Republic, to the present day, Quaker educators and students have fought for economic 
equality among all individuals based upon the Quaker testimony of equality. Most 
notable, during the early American Republic, Quakers and non-Quakers joined together 
to create the one of the first public school system in the United States, the New York 
                                                                




Public School Society, which allowed the poor children of New York City to obtain a 
free education through the benevolence of Quakers and non-Quakers who joined together 
to ensure all individuals had the right to a public education (Cox, 1930, p. 180).  
In the historical experience of the struggle for economic equality, the theoretical 
frameworks utilized in the study, Dr. Kohlberg’s (1975) theory of moral education and 
Dr. Seligman’s (2011) theory of well-being, are inherent within the individuals who 
advocated for the establishment of public schools for the poor of New York City. In 
creating the New York Public School Society, Quaker and non-Quakers, influenced by 
altruism, demonstrated the intrinsic concern of Dr. Kohlberg’s (1975) theory of moral 
education, the philanthropists who founded these schools showed a moral, ethical, and 
conscientious concern for their community (p. 671). In addition, the benevolence of these 
individuals also represented the elements of Dr. Seligman’s (2011) theory of well-being, 
in which individuals created a more harmonious environment for students through 
positive emotion, engagement, positive relationships, meaning, and accomplishment (p. 
12). Through their charitable endeavors, Quakers and non-Quakers created the foundation 
of public education in the State of New York in the early decades of the American 
Republic.  
At the birth of the American Republic, wealthy and influential Quakers and non-Quakers 
joined together in a critical endeavor, the education of the less fortunate children of New 
York who could not afford or be provided with free tuition from the sectarian schools that 
permeated throughout the city. In 1798, a group of Quaker women in New York formed 
the “Association for the Relief of the Sick Poor,” and opened their first school for poor 
female students in 1800. By 1817, there were six hundred girls and several schools 
                                                                




operating under the organization (Powers, 1975, p. 25). While motivated by race, we 
must also recognize that many of the free African Americans in New York City during 
this era were from low socio-economic backgrounds. The Manumission Society, formed 
by Quakers and non-Quakers, with the purpose of promoting the manumission of 
enslaved African Americans, established a school for African American children in 1787, 
the New York African Free School (Finn & Densmore, 1995, p. 157).  
The greatest accomplishment in the historical experience for the struggle of 
economic equality, was the establishment of the New York Public School Society. In 
1805, four Quakers and eight non-Quakers, led by Quaker John Murray, founded the 
Society for the Education of Such Poor Children as do not Belong to, or are not Provided 
for, by any Religious Society, which was later renamed, the New York Public School 
Society (NYPSS) (Finn & Densmore, 1995, p. 157-8). Throughout its history, the school 
was directed by Quakers, who served as trustees of the NYPSS, and oversaw the 
operation of eighteen public schools (Bourne, 1870, p. 680-718). By the 1830s, students 
from both the Female Association schools and Free African schools joined the NYPSS 
system, uniting the efforts of several benevolent Quaker led organizations (Bourne, 1870, 
p. 156-8, 532). In 1842, the NYPSS began to experience a series of financial and cultural 
hardships in their vision and operation of the NYPSS. Therefore, on June 4, 1853, the 
New York State Legislature passed an act that officially transferred authority of the 
NYPSS schools to the New York City Board of Education, ending the operations of the 
NYPSS, while establishing the New York City public school system (Bourne, 1870, p. 
587). Without the influence of the Quakers, it is possible that public education in the 
State of New York may not have started during the first decades of the nineteenth 
                                                                




century, nor, more importantly, with the same altruistic and viable ideals that guide 
public education in the twenty-first century. 
Which historical experiences had the most significant affects upon the 
Quaker Testimonies? 
Utilizing stepwise multiple regression analysis, the research was able to ascertain 
which historical experiences had the greatest impact among each predictor variables and 
criterion variables, respectively. The testimony of community was predicted by the 
historical experience of the struggle for racial equality, which accounted for 46.5% of the 
prediction of the experience. In addition, the combined historical experiences of war and 
the struggle for racial equality accounted for 51.4% of the prediction of the experiences. 
The testimony of equality was predicted by the historical experience of the struggle for 
racial equality, which accounted for 70.3% of the prediction of the experience. The 
testimony of peace was predicted by the historical experience of war, which accounted 
for 47.6% of the prediction of the experience. All of the aforementioned predictions 
demonstrate salient relationships between the Quaker testimonies and the respective 
historical experiences accounted for per each individual testimony. In addition, they 
provide reasonable understandings of the interactions. When faced with a historical 
experience, Quaker schools united as a community to persevere through war or racial 
strife. When fighting for racial equality, Quaker educators and students gathered 
inspiration from the Quaker testimony of equality. When posed with war, such as World 
War I or World War II, Quaker educational institutions utilized the testimony of peace 
for guidance and alleviation from the various trials and tribulations associated with 
conflict. These correlations help develop a greater understanding of the relationship 
                                                                




between the dependent and independent variables utilized in the study of Quaker 
education in the State of New York. 
Why Did Integrity & Simplicity Not Have a Statistically Significant Role in 
the Study? 
 During the three different statistical analyses utilized in the study, including chi 
square analysis, multivariate analysis of variance, and multiple regression analysis, only 
three of the five Quaker testimonies, community, equality, and peace, demonstrated 
statistically significant differences, variances, and prediction regressions when contrasted 
with the independent variables. There was one exception, as a statically significant 
difference between the struggle for racial equality and integrity was attained utilizing chi 
square analysis. When coding the thirty-four artifacts in the study, the researcher noticed 
that there was a salient risk of coding integrity with each associated dependent variable, 
community, equality, and peace. The researcher had to determine during these instances, 
which was the primary motivation? Integrity or community? Integrity or equality? 
Integrity or peace? The researcher realized that coding both dependent variables 
simultaneously would provide a risk to statistical conclusion validity, to be more specific, 
fishing for significant results and error rate problems. Therefore, the researcher only 
coded artifacts for integrity when an individual, such as in Howlett and Howlett’s (2008) 
analysis of Mary McDowell, made personal sacrifices to maintain convictions inherent 
within the Quaker testimonies. In most instances, the researcher found that there was a 
greater presence of community, equality, or peace, in the actions of the stakeholders of 
Quaker educational institutions.  
                                                                




 In regard to the testimony of simplicity, the researcher found from the onset that 
simplicity, while being a critical Quaker virtue in dress and speech, was not a testimony 
that was present within Quaker educational facilities. Rather, Quakers, similar to their 
positions on social issues, were on the vanguard of change in education in the State of 
New York. As Ama Barker (1927) reported in her article for The Edison Monthly, 
Friends Seminary established a kindergarten class in 1878, almost a quarter-decade prior 
to the establishment of such a program in most educational institutions. In her article for 
The Evening Sun, Marie De Montal (1917) noted how Friends Seminary established a 
genuine co-educational learning program, outdoor learning programs, and other modern 
and progressive programs, such as manual instruction and physical education (p. 8). Even 
more revealing, in their evaluation of The Oakwood School in Poughkeepsie, New York, 
the New York State Association of Independent Schools (1983) noted that the school had 
a coeducational learning program since its establishment in 1796 (p. 1). For Quakers, 
balancing the testimony of simplicity and a progressive educational ideology was 
impossible, the former had to be removed from the realm of education in order to meet 
the expectations of a progressive, equal, and modern educational experience that would 
provide the greatest benefit to the students of Quaker schools in the State of New York.  
Does Historiometric Analysis Benefit Educational Research? 
 The current study demonstrated that historiometric analysis can bring objectivity 
to a subjective discipline, history. In education, it is important to look towards the past for 
guidance in how to implement policy and pedagogy in contemporary settings, both 
secular and sectarian. The current study allowed the researcher to ascertain, utilizing both 
qualitative and quantitative approaches, how the historical experiences of war, the 
                                                                




struggle for racial equality, and the struggle for economic equality, influenced the 
realization of the Quaker testimonies among the stakeholders at Quaker educational 
institutions in the State of New York. In addition, the researcher was able to measure the 
results of the severity of each independent variable’s influence upon the dependent 
variables, and exactly how much each historical event influenced the respective 
dependent variables. Through historiometric analysis, the researcher was able to convey 
with objectivity, answers to the four research questions posed in the current study, and 
furthermore, a greater understand of the characteristics and nuances of each of the 
aforementioned experiences. 
 The current study also demonstrated that historiometric analysis can provide 
solutions to current problems and issues in education. Currently, secular and sectarian 
educational institutions are trying to determine the best ways to provide social and 
emotional learning to their students. In a contemporary research study, “Ready to Lead: 
A National Principal Survey on How Social and Emotional Learning Can Prepare 
Children and Transform Schools,” researchers DePaoli, Atwell, and Bridgeland (2017) 
stated: 
 Principals are on board with SEL, and they strongly believe that developing  
students’ social and emotional skills will promote a positive school climate,  
improve relationships, decrease bullying, and raise academic achievement.  
Interviews with superintendents and research and evaluation specialists revealed  
the same recognition of the link between SEL and improved outcomes. What  
school leaders need, however, is a better understanding of how to effectively  
implement school-wide SEL programming, access to training for themselves and  
                                                                




their teachers on how to develop implementation plans and use SEL assessments  
and data, and support from district leaders, state policymakers, researchers, and  
many others. (p. 41) 
The information gathered by the aforementioned researchers demonstrates that schools 
are still struggling to determine how to implement social and emotional learning 
programs that will benefit their students, while being tangible and measurable. The 
current study demonstrated that sectarian, yet secular practices commenced in education 
by Quakers for over two centuries have created a sense of community in schools, 
therapeutic learning environments, and students committed to social justice. The research 
presented in the current study could be utilized to help school administrators build viable 
social and emotional learning programs based off of past practices. In other words, the 
answers to the future lie in the past; historiometric analysis can be the tool used to find 
the answers to contemporary problems by qualitative research and quantitative analysis.   
Can Quaker principles be Utilized in Secular Institutions to Promote a 
Positive Learning Environment? 
 Quaker education offers a unique perspective for secular institutions since a 
“religiously guarded education” prevented Quaker teachers from providing direct 
instruction in religion. In other words, a Quaker education, albeit sectarian in nature, is in 
essence a secular education. The Quaker testimonies of integrity, community, simplicity, 
equality, and peace are conceptions that are universal in the global community and in the 
practices of all educational institutions. The research performed in the current study, as 
well as the research provided in the review of related research, both demonstrated that the 
Quaker testimonies, while simple in nature, can make salient differences in the culture of 
                                                                




an educational institution. During periods of war, or periods of racial or economic strife, 
the administrators, educators, and teachers at Quaker institutions were able to react and 
produce consequential changes in the way their students experienced these events. During 
the aforementioned events, students were united as a community with their teachers, and 
worked together to formulate therapeutic learning environments during wartime, peaceful 
protests against war and racial discrimination, and educational settings for marginalized 
members of society. These examples from history show us how a positive school culture 
can be formulated through following basic testimonies that are ubiquitous among society. 
 In contemporary education, researchers, administrators, and educators are trying 
to implement complex social and emotional learning programs. However, the current 
study demonstrates that past practices may be the most simplistic to implement, while 
also providing measurable results for all stakeholders in the educational community. 
Educational researchers can look towards the past, via historiometric analysis, to 
formulate these programs. The Quaker testimonies are just one of many past practices 
that are relevant in current society. Lastly, the Quaker testimonies also demonstrate that 
sectarian schools and secular schools can work together to formulate positive school 
cultures. The Quaker testimonies are not relevant only to Quakers, but rather, to all 
individuals. The Quaker testimonies of integrity, community, simplicity, equality, and 
peace can be utilized by all educational institutions to establish a more positive school 




                                                                




Relationship to Prior Research 
The response to the historical experience of war by Quaker educational 
institutions in the State of New York supported prior research regarding the school 
culture and actions of Quaker educators. In his scholarly article, “The Quaker Peace 
Testimony in Twentieth Century Education,” historian John Lampen (2015) discussed the 
formulation of the “planned environmental therapy” by British educators, both Quaker 
and non-Quaker, during World War II. The “planned environmental therapy” theory was 
the founding premise of a therapeutic learning environment in which children affected by 
the trauma of war can experience love rather than war. Instead of punishments, students 
were taught the importance of restorative justice in the classroom environment (Lampen, 
2015, p. 297-298). The therapeutic environment discussed in Lampen’s study is 
analogous to the environments formulated by school administration and educators at 
Friends Seminary during World War I, World War II, and the Vietnam Conflict, 
respectively. In each conflict, school administrators and educators promoted a school 
culture founded on peace, kindness, and empathy. In addition, educators took it upon 
themselves to promote peace instead of war, by teaching their students to make supplies 
for the American Red Cross or fill out conscientious objector paperwork to avoid being 
drafted by the United States government during a future conflict (Gibbs, 1986, p. 147, 
157-8; “War Work of a Quaker School,” 1919, p. 5).  
In addition, the response to the historical experience of war also supports the 
research performed by Patricia Howlett and Charles F. Howlett (2008) in their scholarly 
article, “A silent witness for peace: The case of schoolteacher Mary Stone McDowell and 
America at war.” In telling the story of schoolteacher Mary McDowell, who spent the 
                                                                




majority of her career in the New York City Department of Education, we witness the 
conviction of Quakers to the testimonies of peace, community, and equality. On June 19, 
1918, McDowell was terminated from her position by the New York City Department of 
Education for refusing to support the government in World War I (Howlett & Howlett, 
2008, p. 387-8). During this period, teachers were expected to teach patriotism, take 
loyalty oaths, and provide allegiance to the flag of the United States (Howlett & Howlett, 
2008, p. 376). McDowell, as a Quaker, refused to support these practices in the public 
school setting. Unfortunately, McDowell was working for a public school setting, and did 
not have the protections afforded to educators in Quaker schools. The research conducted 
by Howlett & Howlett (2008) is supported by the practices recorded in the current 
historiometric analysis of Quaker institutions. At Friends Seminary, teachers refused to 
teach patriotism, rather, they taught compassion, love, peace, and gentleness when 
confronted with the historical experience of war. In addition, Quaker educators taught 
their students how to respond to war with peace, by supporting the American Red Cross, 
by teaching their students to become conscientious objectors to war, and by joining their 
students in candlelight vigils and peaceful protest marches against war. (Gibbs, 1986, p. 
147, 157-8; “War Work of a Quaker School,” 1919, p. 5). Analogous to Howlett and 
Howlett’s (2008) research, in the current study, the researcher objectively demonstrated 
that Quaker administrators and educators were motivated by the Quaker testimonies of 
peace, community, and equality when confronted with the historical experience of war. 
Like Mary McDowell, Quaker educators, both Quaker and non-Quaker, we committed to 
protecting the community’s fostered in their classrooms, and the commitment to seeing 
                                                                




all human beings as equal individuals who should never have to experience the horrors of 
war.   
 The response to the historical experience of the struggle for racial equality within 
and beyond Quaker institutions supports prior research conducted by historians regarding 
Quakers and the struggle for equal rights in education. In his article, “The Color of Our 
Skin: Quakerism and Integration at Sidwell Friends School,” historian James Zug (2009) 
discussed and analyzed the eighty-four-year struggle for integration at Sidwell Friends 
School in Washington D.C. Founded in 1883, Sidwell Friend’s School’s mission 
statement always attested that the school was committed to Christian and moral values. 
However, even though Sidwell had students from twenty-four different countries in their 
student body during their first fifty years, the school never admitted African American 
students. Similar to Friends Seminary in New York City, students, motivated by 
America’s struggle for democracy, began protesting for integration of African American 
students as early as 1947. Students had editorials censured by the school administration, 
and even protested against segregation by burning their handbooks in a bonfire. In 1956, 
the Sidwell Friends School Board of Education voted in favor of integration, after almost 
two decades of protests from the students of the school. What is interesting to note, while 
the experiences of students at Friends Seminary and Sidwell Friends School is in 
harmony regarding their desire to end segregation at their schools, the students at Friends 
Seminary organized with students in public and private schools throughout New York 
City to demand an end to segregation at the schools, formulating a much broader 
movement that ended segregation more than a decade earlier than students at Sidwell 
Friends School. It would be interesting to research if Quaker students formed 
                                                                




interdenominational or non-sectarian organizations in other parts of the country, which 
culminated in the same success as the Interracial Youth Committee (IYC) formed by 
teachers and students at Friends Seminary.  
 Historians have also performed research regarding the relationship between 
Quakers and Native Americans in the United States. In his work, “‘This is the Nation’s 
Heart-String:’ Formal Education and the Cherokee Diaspora During the Late Nineteenth 
and Early Twentieth Centuries,” historian Gregory D. Smithers (2015) analyzed the 
experiences of the children of the Cherokee Nation who received an education in United 
States’ Bureau of Indian Affairs (BIA) schools in North Carolina, the majority of which 
were operated by Quakers. At the end of the Civil War, Christian missionaries, such as 
Quakers, worked with the national government to create schools that would help Native 
American children assimilate to Euro-American culture. In these schools, Quaker 
missionaries taught Cherokee children how to speak English, learn trades that would help 
them become independent, while also learning about American political, economic, and 
social institutions (Smithers, 2015, p. 42). Smithers (2015) is very critical of the Quakers 
for indoctrinating Cherokee children in the ways of Euro-American culture, rather than 
teaching them about Cherokee culture and education. However, the Quakers were also 
trying to help the Cherokee Nation, a marginalized ethnic group in American society, 
survive in the United States as Native Americans across the country were being forced to 
live on reservations and give up their way of life (p. 42).  
Smithers (2015) article is very similar to historian Mark A. Nicholas’ (2006) work 
which was included in the study of Quaker Education in the State of New York, “A little 
school, a reservation divided: Quaker education and Allegany Seneca leadership in the 
                                                                




early American republic.” Like Nicholas’ (2006) work, the Seneca people were divided 
over Joseph Elkinton’s influence over their children, and his work to assimilate them to 
the ways of American society. Like the missionaries establishing schools in North 
Carolina for the Cherokee children, Elkinton was trying to teach Seneca children the 
skills they would need to survive during their inevitable assimilation to Euro-American 
culture. Similar to Quaker educators in North Carolina, Elkinton challenged long-held 
beliefs regarding matriarchal and patriarchal hierarchies and land ownership. As argued 
by both Smithers (2015) and Nicholas (2006), these Quakers were forces of assimilation, 
however, we must remember their motivation was equality and community, as 
demonstrated by the current study. The Quakers were not trying to destroy a people’s 
way of life, rather, they wanted to help a marginalized people survive the inexorable 
forces that would end their way of life.    
In the current study, the researcher concluded that the Quaker testimonies of 
community, equality, and peace could be utilized by sectarian and secular educational 
institutions to promote a positive school culture. The Quaker testimonies are 
advantageous because they are universal principles that are learned and practiced by all 
individuals, regardless of skin color, sexual orientation, gender, or religious background. 
My conclusion is supported by Christopher Meidl & Tynisha Meidl’s (2013) research in 
their peer-reviewed article, “Character education in three schools: Catholic, Quaker and 
public.” In their research, Meidl and Meidl (2013) concluded that of the three educational 
institutions, a Quaker school, a Catholic school, and a public school, the Quaker school 
utilized in their research had the greatest association between the school mission 
statement, atmosphere, and curriculum in regard to character education. Furthermore, 
                                                                




through interviews with the principal of the Quaker school, the researchers ascertained 
that the school recruited individuals committed to the school’s mission statement, which 
reflects the Quaker testimonies of integrity, community, simplicity, equality, and peace. 
Therefore, prior research and the current research endeavor support the utilization of the 



















                                                                




Limitations of the Study 
 When conducting the present study, the researcher did encounter a number of 
limitations related to statistical conclusion validity and external validity. First, the sample 
size for the study was small (n = 34), which could have resulted in a low statistical power 
and also caused the violation of assumptions of statistical tests, as noted in chapter 4, 
there were violations of assumptions present for both the multivariate analysis of variance 
tests and the stepwise multiple regression tests. Unfortunately, Quakerism, especially in 
the area of education, is a “niche” field. There is not a lot of scholarship performed on 
Quakerism in general, of that, not all work focuses on the realm of education. In part, this 
is a result of how small the religion is today. According to Friends Journal, a publication 
for Quakers, there are approximately 380,000 Quakers in the world today (“New 
Worldwide Quaker Map Released,” 2017). In consequence, the number of educational 
institutions, and subsequent publications regarding those schools, are minute. Only a few 
Quaker schools in New York, Friends Seminary, Oakwood Seminary, Friends Academy, 
and Brooklyn Seminary have operated for a significant period of time (Finn & Densmore, 
1995, p. 148-55). Therefore, although the number of artifacts (n = 34) regarding the topic 
meet the minimum requirements for chi square analysis, multivariate analysis of variance 
tests and the stepwise multiple regression tests, some of the test results did produce low 
statistical powers, as indicated in chapter 4.  
In Dean Keith Simonton’s (2015) article, “Historiometry,” he cited a study 
conducted by Catherine Cox (1926) that utilized a sample of 300 historical leaders. In 
another analysis, Cox (1926) utilized a sample of 100 geniuses (p. 190). Therefore, the 
researcher did not have the standard sample sizes utilized in studies carried out by the 
                                                                




leaders of historiometric analysis research due to the aforementioned characteristics of 
Quakerism. In regard to external validity, the researcher risked the interaction of selection 
and treatment by utilizing educational institutions of a specific religious denomination in 
his study. The fact that the data sources were all based on Quaker educational institutions 
in the State of New York may have resulted in a generalizability of results (Kirk, 1982, p. 
10). However, by utilizing third-party sources, as recommended by Gall et al. (2015), the 
researcher utilized independent, unbiased sources for coding and statistical analysis (p. 
452-3).  
 In addition, when conducting qualitative analysis of the artifacts utilized in the 
study, the researcher encountered several limitations to the research endeavor. As an 
independent researcher, the validity of my study could have been augmented by utilizing 
what Fraenkel et al. (2015) described as “critical colleagues,” an additional individual or 
team of colleagues who could provide feedback on the coding process throughout the 
research endeavor (p. 508). In addition, the researcher could have benefited from having 
a research team to limit observer bias. Regardless of intention or ability, individuals will 
always have inherent biases regarding the group of individuals they are studying. By 
having a research team, the influence of bias could have been diminished (Fraenkel et al., 
2015, p. 446). Lastly, if the researcher utilized a research team, the researcher would have 
been able to establish an inter-rater reliability (IRR) measurement to augment the validity 
of the coding endeavor and subsequent statistical analysis. Inter-rater reliability measures 
the consistency of the observations when multiple individuals are coding the same data 
(Hallgren, 2012, p. 23). 
 
                                                                




Recommendations for Future Research 
 The results of the current study produced salient findings regarding the history of 
Quaker education in the State of New York, the viability of historiometric analysis in 
educational research, and how the Quaker testimonies could be utilized to promote 
positive school cultures in secular and sectarian educational institutions. However, further 
studies need to be carried with a more viable sample size to validate the findings of the 
present study. For example, a researcher should conduct a historiometric study of Quaker 
schools in a particular region or country to gain a greater sample size, which would 
increase the statistical validity of the study. In addition, the current study provided an 
objective analysis of the testimonies that are realized by Quaker educations to guide their 
students through historical experiences of war and racial and economic inequality. It may 
be advantageous to conduct a study in which students and educators are surveyed 
regarding how to best create a therapeutic environment during a time of war, or how 
students feel most validated in helping each other from viable communities to fight for 
economic or racial equality. The current study yielded results that not only provided a 
history of Quakerism in New York, but viable solutions to achieve a positive school 
culture, more research needs to be conducted in order to learn how to best facilitate the 






                                                                




Recommendations for Future Practice 
 The current study demonstrated that the “religiously guarded education” 
facilitated by Quaker educational institutions over the preceding centuries can provide 
students with a positive school culture and environment founded upon the principles of 
the Quaker testimonies of community, equality, and peace. Throughout times of war, 
Quaker schools have developed therapeutic learning environments influenced by 
gentleness and peace. During times of racial strife, Quaker schools in New York were on 
the vanguard of social change, facilitating integration of their schools a full decade prior 
to the Supreme Court’s ruling in Brown v. Board of Education of Topeka, Kansas (1954). 
Furthermore, Quaker students united as a community to fight for social justice during the 
civil rights era, and promote the testimony of equality for all individuals, both in their 
local and global communities. 
 Policymakers and school administrators should reflect upon the findings of the 
current study to determine if the Quaker testimonies, which are sectarian on the surface, 
but secular in nature, could be utilized to promote therapeutic learning environments in 
their schools, while also facilitating a positive school culture founded on the principles 
equality and community. As mentioned throughout the study, a “religiously guarded 
education” prohibited Quaker educators from teaching religion, rather, they had to help 
their students experience the five testimonies of Quakerism. Therefore, it is possible, that 
the implications of the current study could help school policymakers and administrators 
work together to formulate a positive school culture founded upon universal principles 
applicable to all individuals. The study demonstrated that these principles fostered great 
achievement for all stakeholders in Quaker education, therefore, it is possible they could 
                                                                




permeate beyond the boundaries of Quaker schools, and influence the growth and 
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Appendix B  
Data Collection 
Sample Chart 
Source # 1: “Title” 
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Artifact # 1 
 
Allot, S. (1991). Lindley Murray, 1745-1826: Quaker grammarian. York, England:  
Sessions. 
 
Abstract: In his work, Lindley Murray, 1745-1826: Quaker Grammarian, historian 
Stephen Allot (1991) analyzes the life of the pivotal late eighteen- and early nineteenth-
century lawyer, textbook writer and Friend that influenced education in Europe and the 
United States through his seminal books, English Grammar and English Reader by 
studying a myriad of perspectives regarding the peculiar Quaker lawyer and educator. 
Allot’s (1991) study of Murray consists of excerpts from his memoir, anecdotes 
regarding Murray from his close friend Elizabeth Frank, as well as an analysis of 
Murray’s disposition and character reconstructed from Quaker archives in Yorkshire and 
New York. Due to the nature of the study, Murray and Frank’s chapters cannot be 
utilized as they are subject to confirmation bias. However, the third-party analysis 
conducted by Allot (1991) utilizing archival sources from Yorkshire and New York are 
appropriate for the historiometric study of Quaker Education in the State of New York. 
Lindley Murray lived in New York until 1784 before living for Yorkshire. However, 
throughout his life, he remained in close contact with the New York Yearly Meeting and 
left a significant endowment to the aforementioned institution. First published in 1795, 
Murray’s English Grammar became the quintessential grammar textbook utilized in 
schools on both sides of the Atlantic Ocean for nearly a century. In total, from 1795 to 
1877, 112 abridged editions of English Grammar were published, while 58 editions of 
the full text version of English Grammar were published in England from 1794 to 1867. 
Murray’s textbook was so influential in early- to mid-nineteenth century education that 
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Artifact # 2 
 
Barker, A. (1927, January). The Friends meeting house and seminary. The Edison  
Monthly. 
 
Abstract: In the article, “The Friends Meeting House and Seminary,” Ama Barker 
(1927) examines the architectural contrasts present between the Friends Meeting House 
and Seminary on Third Avenue and East 16th Street and the numerous skyscrapers being 
erected around the colonial structure. However, Barker (1927) utilizes the 
aforementioned compositional paradox of Stuyvesant Square as a metaphor for the 
progressive education inherent within the colonial designed buildings that define Friends 
Seminary, a private K-12 educational institution administered by the New York Yearly 
Meeting. Barker (1927) discussed how Friends Seminary established a kindergarten class 
as early as 1878, a revolution in education that did not take hold in most primary schools 
until 1900. In addition, Barker (1927) noted many of the amenities added to school, 
including a cafeteria kitchen with electric appliances. The article is supplemented with 
the insight of Dr. W. Carson Ryan, Jr., Professor of Education at Swarthmore College. 
Dr. Ryan argued that “the contribution of Friends Seminary would not only be an 
important one for Friends, and for parents interested in better education for their children, 
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Artifact # 3 
 
Barton, J. L. (n.d.). A short history of the Oakwood Seminary. Friends Historical Library,  
Swarthmore College, Swarthmore, PA. 
 
Abstract: In his work, “A Short History of The Oakwood Seminary, Union Springs, 
N.Y.,” Dr. Joshua L. Barton (n.d.) provides a history of the events that led to the 
establishment, and subsequent success of Oakwood Seminary. Dr. Barton (n.d.) discusses 
how Oakwood Seminary was charted by the New York Yearly Meeting, which desired to 
create a school for the children of Friends. The school was funded via subscriptions from 
Friends throughout the Quarterly Meetings of the New York Yearly Meeting. Succeeding 
committees were established within the New York Yearly Meeting to raise funds, both 
via appeals to individual Quakers and monthly meetings, as the committee for 
establishing Oakwood Seminary in 1855 estimated that $100,000 was needed to conceive 
the founding of the educational institution. However, on January 9, 1857, Friends were 
able to purchase an existing public seminary for $15,000. The committee appointed by 
the New York yearly Meeting to organize the curriculum of Oakwood Seminary wanted 
“special attention given to the religious and moral character of the school” (pg. 4). On 
January 1, 1860, the school was formally incorporated by the Regents of the University 
of the State of New York. Barton’s (n.d.) article did not discuss any events regarding 
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Artifact # 4 
 
Bourne, W. O. (1870). History of the public school society of the City of New York. New  
York, NY: William Wood. 
 
Abstract: William Oland Bourne’s (1870) History of the Public School Society of the 
City of New York was a massive endeavor to convey the history of the society, the New 
York Public School Society (NYPSS), that served as the archetypical model for the 
establishment of the New York City Public School system, and other city public school 
systems throughout the country during the nineteenth century. The NYPSS was 
formulated by New York Quakers and non-Quakers, both dedicated to education and 
philanthropy New York City’s less fortunate children. The goal of the organization was 
to provide an educational experience that would provide students with intellect, morality, 
and spiritual sophistication. The founding members of the NYPSS believed that the state 
was essential to provide an education for students to develop the aforementioned 
dispositions when their parents lacked the ability to facilitate character and education 
within their children. At the time the school was established, February 5, 1805, New 
York City only had parochial schools to provide for the educational needs of students of 
their members, while a large sector of the population did not have such resources 
afforded to them. Therefore, in response, twelve individuals, led by John Murray and 
Thomas Eddy, established the New York Public School Society. On April 9, 1805, the 
society was officially incorporated by the State of New York, “An Act to incorporate the 
Society instituted in the City of New York, for the Establishment of a Free School for the 
Education of Poor Children who do not belong to, or are not provided for by, any 
religious society” (p. 4). Throughout its fifty year history, the school was guided by 
Quakers, who served as trustees of the NYPSS. The NYPSS oversaw the operation of 
eighteen public schools during its years of operation. During its history, students from 
both the Female Association schools and Free African schools were absorbed into the 
NYPSS system. By 1842, the NYPSS series experienced financial and cultural hardships 
in the vision and operation of their institutions. On June 4, 1853, the New York State 
Legislature passed an act that officially transferred governance of the NYPSS schools to 
the Board of Education, ending the NYPSS, while establishing the New York City Public 































                                                                
































































































                                                                


















e is as 
follows: 












































e is as 
follows: 






























                                                                
































































































                                                                





































































































of the poor” 
(p. 3). 
     
                                                                
















































d for by, 
any 
2) “On the 
9th of April 
following, 

















who do not 












it; and he 
ought to do 











                                                                

















































n of the 
children of 







ask the State 
for no 
participation
” (p. 245). 
4) “The 











years, and is 
to be found 
in the 
benevolent 















5) “In the 
month of 
March, 
                                                                










































































                                                                






to have been 
used until 
the close of 





































appointed . .  





7 7 0 3 0 
                                                                


















































                                                                




Artifact # 5 
 
Brown, T. S. (1965). “Strange fire.” The Sixteenth Ward Lecture Given at Guilford  
College, Greensboro, NC. Friends Historical Library, Swarthmore College, 
Swarthmore, PA. 
 
Abstract: “Strange Fire” was a lecture given by Thomas S. Brown (1965) at the 
Sixteenth Ward Lecture Series held at Guilford College at Greensboro, North Carolina on 
November 5, 1965. A copy of the lecture was found in a folder dedicated to primary and 
secondary artifacts related to Friends Seminary at the Friends Historical Library at 
Swarthmore College. While the lecture is not directly related to Quaker education in the 
State of New York, librarians at Friends Seminary were confident that it was utilized by 
administration and educators at Friends Seminary, providing an indirect, albeit 
inspirational, to the experiences related to Quaker educators and students in New York 
State during the 1960s. In his lecture, Brown (1965) argued, in a provocative manner for 
the time, that “Quaker educational institutions ought to propagate Quakerism” (pg. 3). 
Furthermore, Brown (1965) argued that if Quaker educational institutions fail to make 
Quaker principles the primary mission of their schools, they should prohibit the 
utilization of Quaker history and testimonies in recruiting prospective students to their 
respective schoolhouses. Brown’s (1965) lecture is founded in theological dogma and 
conceptions regarding the identity of Quakerism, and more importantly, how that identity 
should be realized and facilitated in Quaker primary, secondary, and post-secondary 
educational institutions. Brown’s (1965) lecture culminates in the theological search for 
truth, with the support of God, which he argued was the foundational principle of a 
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Artifact # 6 
 
Cox, J. (1930). Quakerism: In the city of New York, 1657-1930. New York, NY: Privately  
Printed. 
 
Abstract: In his work, Quakerism: In the City of New York, 1657-1930, historian John 
Cox Jr. (1930) developed a cultural history of Quakers in New York City for over two 
centuries. In his analysis of Quakerism in the City of New York, Cox (1930) endeavored 
to connect the past experiences of Quakerism to the present, in order to convey the 
historical growth of Quakerism through two-and-a-half centuries, while also 
demonstrating that the principles of Quakerism have remained unchanged, despite 
schisms within the Religious Society of Friends. In addition, Cox (1930) also 
demonstrates how Quakerism has served a critical role in the cultural development of 
New York City throughout the centuries, in many ways, the present societal norms are a 
consequence of the history of Quakers who had lived in New York City throughout the 
centuries. Cox’s (1930) work is divided into individual chapters dedicated to each aspect 
of Quakerism, including meeting houses, the meeting for worship, slavery, music and 
drama, and education, to name but a few of the chapters in his colossal history of 
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Artifact # 7 
 
Densmore, C. (1985). Quaker Publishing in New York State, 1784-1860. Quaker History,  
74: 47-48.  
 
Abstract:  In his work, “Quaker Publishing in New York State, 1784-1860,” Quaker 
Historian Christophe Densmore (1985) provides a comprehensive history and 
methodology of the diverse array of materials printed by members of the New York 
Society of Friends, as well as quasi-official Quaker bodies such as the New York Tract 
Association and the Lindley Murray Fund. Densmore’s (1985) primary argument is that 
through a study of Quaker publishing in the late-eighteenth and early- to mid-nineteenth 
century, scholars can ascertain a greater understanding of Quaker thought, beliefs, and 
testimonies. Densmore’s (1985) work does not directly address Quaker education. 
However, as stated at the end of his work, “In the absence of formal creeds, the writings 
of individual Quakers, particularly those of the 1600s, were used to define the nature of 
Quakerism. Friends . . . were concerned that books be broadly disseminated within the 
society” (pg. 57). In harmony with Densmore’s (1985) argument, it both appropriate and 
ethical to assume that many of the published works discussed in the article were read by 
Quaker students, either through formal or informal instruction within Quaker Schools. In 
addition, in 1930, the New York yearly Meeting directed each preparative meeting to 
establish a library for Quakers, these meeting libraries were established with the 
oversight and consent of the New York Meeting for Sufferings book committee. 
Therefore, Quaker children also had access to a myriad of Quaker texts via their meeting 
house, which also facilitated a greater dissemination of Quaker thought and practice 
among members. Densmore (1985) study demonstrated how important literature was to 




y of IV 
Integrity Communi
ty 
Simplicity Equality Peace 
Historical 
Experienc










































                                                                












n of the 
Address 
estimated 














n of John 
Mott’s 
Lawfulnes


























n of the 
Address 
estimated 














n of John 
Mott’s 
Lawfulnes


















                                                                







































































































                                                                






































































































                                                                
































































































                                                                

























. . of 
People of 
Color . . 









































. . of 
People of 
Color . . 
























                                                                
































































































                                                                






































































  3 (War) 
1 (Racial 
Equality) 









                                                                




Artifact # 8 
 
De Montal, M. (1917, March). If you are in search of the quaint and old fashioned don't  
go near the Quaker school. The Evening Sun, 8. 
 
Abstract: In her article, “If you are in Search of the Quaint and Old Fashioned Don’t go 
near the Quaker School, Marie De Montal (1917) discusses how Friends Seminary has 
been on the vanguard of educational, and social change, when juxtaposed to “modern” 
society for centuries. In her article, she interviews the principal of Friends Seminary in 
1917, Mr. Rawson, who provides a brief lesson of how the school has introduced so 
many new concepts to education in New York, including kindergarten and outdoor 
learning. He also discussed how the school facilitates true gender equality, instructing 
boys in cooking and sewing, while teaching girls carpentry and baseball. The purpose De 
Montal’s (1917) article is to show that one of the oldest institutions in New York City, is 
really the true “modern” institution that has guided social and cultural change in New 
York for centuries. At the end of her article, De Montal (1917) provides a brief history of 
accomplishments made by prominent Friends in the United States and United Kingdom, 
discussing topics ranging from prison reform and rights for individuals with 
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Artifact # 9 
 
Cubberley, E.P. (1919). Public education in the United States. Cambridge, MA:  
Riverside Press. 
 
Abstract: In his seminal work, Public Education in the United States, Leland Stanford 
Junior University Professor of Education Ellwood P. Cubberley (1919) endeavored to 
create a relevant, linear, and essential history of education in the United States. In doing 
do, Cubberley (1919) wanted to analyze salient changes in education through political, 
social, and industrial lens, while also making necessary connections between the history 
of education and the present challenges inherent within contemporary schooling. 
Furthermore, in writing Public Education in the United States, Cubberley (1919) wanted 
to create a textbook that would be important to students in teacher preparatory courses 
and first-year teachers embarking on the challenging transformation of becoming a 
successful primary- or secondary-school teacher. In his history, Cubberley (1919) creates 
a comprehensive history of education from the discourses present during the 
Enlightenment of the seventeenth century, to the establishment of education in America 
during the nineteenth century, where the scholar analyzes in great detail the forces that 
develop the contemporary school system. In his history of education, Cubberley (1919) 
covers a diverse array of conflicts, reforms, and challenges inherent within education, 
including the conflict over tax-payer funded institutions, free education for all, 
sectarianism in the schoolhouse, the establishment of teacher training courses, the 
creation of a grading system, and inclusion of women in the teaching profession. 
Cubberley (1919) argued in his work that in the preceding decades, education had 
experienced significant transformations which have enabled schools to become the 
nation’s “greatest constructive tool” (p. x). With his work, Cubberley attempts to create a 
history of education that would empower the modern education by providing a broad 
understanding of the challenges present within contemporary education through a 
historical framework, while also providing a comprehensive understanding of the 
fundamental principles that should be inherent within all individuals seeking to enter the 
most important profession in shaping the future of the United States. 
 
 Frequenc









e of War 










 1) “One of 






New York in 
 1) “One of the 






New York in 
 
                                                                










rights of the 
blacks, and 
especially to 
give them the 




John Jay were 
among its 
organizers. A 
free school for 
colored pupils 
was opened, 




from time to 
time by the 
city, and in 
1801 by the 
State, and 
finally, in 
1834, all its 
schools were 
merged with 
those of the 
‘Public School 
Society’ of the 
city” (p. 86). 






rights of the 
blacks, and 
especially to 
give them the 




John Jay were 
among its 
organizers. A 
free school for 
colored pupils 
was opened, 




from time to 
time by the 
city, and in 
1801 by the 
State, and 
finally, in 
1834, all its 
schools were 
merged with 
those of the 
‘Public School 
Society’ of the 











1) “In 1801, 






to no religious 
society, and 
  1) “In 1801, 






to no religious 
society, and 
 
                                                                





some cause or 
other, cannot 
be admitted 
into any of the 
charity 







Friends for the 
Relief of the 






city or state 
aid up to 
1824. By 






also were later 
merged with 












of schools for 
the poor was 
who, from 
some cause or 
other, cannot 
be admitted 
into any of the 
charity 







Friends for the 
Relief of the 






city or state 
aid up to 
1824. By 






also were later 
merged with 












of schools for 
the poor was 
                                                                










name to that 








of De Witt 
Clinton, then 




list with a 
promise of 
$200 a year 
for support. 








trustees of the 
Society for 
establishing a 
Free School in 
the city of 
New York, for 
the education 
of such poor 
children as do 
not belong to, 









name to that 








of De Witt 
Clinton, then 




list with a 
promise of 
$200 a year 
for support. 








trustees of the 
Society for 
establishing a 
Free School in 
the city of 
New York, for 
the education 
of such poor 
children as do 
not belong to, 
or are not 
provided for 
by any 
                                                                













n of a School, 
have now the 
pleasure of 
announcing 
that it is 
proposed to 
receive 




. . . This 
Society was 





who are the 
proper objects 
of a gratuitous 
education’” 
























n of a School, 
have now the 
pleasure of 
announcing 
that it is 
proposed to 
receive 




. . . This 
Society was 





who are the 
proper objects 
of a gratuitous 
education’” 














the work of 
                                                                






schools. By its 
energy and its 
persistence it 
secured for 




and aroused a 
constantly 
increasing 











its work done, 
surrendered its 
charter and 






the city, which 
had been 
created by the 
legislature in 
1842” (p. 88). 
the private 
and church 
schools. By its 
energy and its 
persistence it 
secured for 




and aroused a 
constantly 
increasing 











its work done, 
surrendered its 
charter and 






the city, which 
had been 
created by the 
legislature in 












0 4 0 4 0 
                                                                




Artifact # 10 
 
Finn, M & Densmore, C. (1995). Quaker education. In H. Barbour, C. Densmore, E. H.  
Moger, N. C. Sorel, A. D. Van Wagner, and A. J. Worrall (Eds.), Quaker  
crosscurrents: Three hundred years of Friends in the New York Yearly Meetings  
(pp. 146-64). Syracuse, NY: Syracuse University Press.  
 
Abstract: In their contribution to Barbour, Densmore, Moger, Sorel, Van Wagner, and 
Worrall’s (1995) work, Quaker Crosscurrents: Three Hundred Years of Friends in the 
New York Yearly Meetings, Quaker historians Mary Finn and Christopher Densmore 
(1995) compose a comprehensive litany of Quaker education in the State of New York. 
In their chapter dedicated to Quaker education, the contributors discuss the etymology of 
Quaker schools in the Colony of New York, when Friends endeavored to provide their 
children with a “religiously guarded education,” in which students would experience the 
testimonies of the Religious Society of Friends, rather than receive direct religious 
instruction. Finn and Densmore (1995) provide a brief history of New York State’s most 
enduring educational institutions, including Friends Seminary in Manhattan, the Nine 
Partners Boarding School in Dutchess County, later renamed and relocated as Oakwood 
Seminary in Poughkeepsie, New York, and Brooklyn Friends School in Brooklyn, New 
York. The chapter also provides a short history of lesser known Quaker schools 
established in New York during the history of Quakerism, while also discussing first-day 
schools and schools for non-Quaker children under the auspices of the New York Public 
School Society, established in 1805 by John Murray and Thomas Eddy, which 
established several free schools during the early- to mid-nineteenth century. Finn and 
Densmore (1995) concluded their chapter by discussing prominent Quaker educators and 
authors from the State of New York, and their respective contributions to education.  
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Artifact # 11 
 
Frost, J. W. (1973). The Quaker family in colonial America. New York, NY: St. Martin’s  
Press. 
 
Abstract: In his work, The Quaker Family in Colonial America, professor J. William 
Frost (1973) endeavored to understand the influence of the Quaker family unit in 
education, religion, work, and government. In doing so, Frost (1973) demonstrates that 
Quakers in colonial America were both a “sect and a church, a chosen people and a 
mixed multitude” (p. 217). In order to preserve their religion, Quaker families made 
religious education a primary concern in the family unit, to ensure their sons and 
daughters would not convert to a contrasting Protestant faith. Frost (1973) described the 
children of the Quaker family to be characterized by patience, self-discipline, and 
restraint in all aspects of life. In his work, Frost (1973) argued that during the colonial 
period, the family unit was the essential mode in which Quakerism would continue to 
survive once people stopped joining the faith. The nuclear family was responsible for not 
only raising the child, but providing for their religious and secular education, which was 
shared with the Quaker schoolhouse and meeting house. Furthermore, due to the 
aforementioned issues, the concept of a “religiously guarded education,” emerged, in 
which Quaker children would be guarded from the evils of the world by Quaker led 
schools that protected the testimonies regarding dress, speech and silence. Following the 
American Revolution, the influence of the family diminished as Friends turned towards 
creating “family-like” boarding houses for the children of Quakers. However, the family 
continued to provide for vocational education through apprenticeships and work on the 
family farm. In assessing the contribution of the Quaker family to American history, 
Frost (1973) contended that American Quakers permeated tolerance into the fabric of 
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Artifact # 12 
 
Gibbs, N. R. (1986). Children of light: Friends Seminary, 1786-1986. New York, NY:  
Friends Seminary 
 
Abstract: In her work, Children of Light: Friends Seminary, 1786-1986, Nancy Reid 
Gibbs (1986), a graduate of Yale University and Oxford University, composed a history 
of Friends Seminary to commemorate the school’s bicentennial celebration as an 
educational institution. In her work, Gibbs (1986) provides an objective and 
comprehensive of history of Friends Seminary over the course of two centuries. Gibbs’ 
(1986) history details the founding of the school, with its goal to provide a “religiously 
guarded education” to the children of Friends, analyzes moments, such as the late 
nineteenth century, in which the school achieved a successful enrollment and monetary 
security at the expense of Quaker values, while also noting the revival of Quaker spirit 
and guidance in the early twentieth century. In telling the history of Friends Seminary, 
Gibbs (1986) also discusses important national events and how they were experienced by 
the educators and students of Friends Seminary, including the history of education in the 
City of New York, the Quaker Meeting that founded and oversaw Friends Seminary 
throughout its history, the women’s suffrage movement, a myriad of wars, and the civil 
rights movement. In writing her history of Friends Seminary, Gibbs (1986) has made a 
seminal contribution to the history of Quaker education and Quakerism in the City of 
New York.  
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Artifact # 13 
 
Howlett, P. & Howlett, C. F. (2008). A silent witness for peace: The case of  
schoolteacher Mary Stone McDowell and America at war. History of Education 
Quarterly, 48(3), 371-396. 
 
Abstract: In their work, “A Silent Witness for Peace: The Case of Schoolteacher Mary 
Stone McDowell and America at war,” historians Patricia Howlett and Charles F. 
Howlett (2008) discuss the trials and tribulations faced by a New York City public school 
teacher, Mary McDowell, who was removed from her position for refusing to take a 
loyalty oath that would have violated her religious convictions as a Quaker. McDowell’s 
story allowed the historians to study the relationship between Quaker pacifist beliefs and 
school-sponsored patriotism during World War I. According to Howlett and Howlett 
(2008), during McDowell’s trial, the State of New York violated both her academic and 
religious freedoms by forcing her to support the war effort in her classroom as a public 
school teacher. As Howlett and Howlett (2008) explain, at the start of World War I, 
President Wilson used classrooms a forum to foster patriotic support for the war. 
Educators were forced to take loyalty oath and pledge their allegiance to the flag of the 
United States. During the war, and in the years following the war, many teachers were 
subjugated to Board of Education hearings for refusing to sign loyalty oaths and teach 
patriotism to their students. McDowell never attempted to influence the mindset of her 
students with her Quaker beliefs, however, she was still punished for refusing to comply 
with state orders. On June 19, 1918, McDowell was dismissed from her position as an 
educator in the New York City Public School System for “Conduct Unbecoming a 
Teacher” (p. 387). Following her dismissal, McDowell’s case was heard by the New 
York State Supreme Court, which upheld the position of the Board of Education, stating 
that her religious convictions prevented her from performing a public duty. However, five 
years later, once the fervor of war had subsided in America, McDowell was reinstated as 
a teacher in the New York City Public School System, the Board of Education stated that 
the punishment bestowed upon McDowell was too severe and a result of hysteria 
enveloping the public at the time of her trial. McDowell’s experience was the first time 
that pacifism and academic freedom in education were tested in by a state court system in 
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Artifact # 14 
 
James, S. V. (1962). Quaker meetings and education in the eighteenth century. Quaker  
History 51(2), 87-102. 
 
Abstract: In his work, “Quaker Meetings and Education in the Eighteenth Century,” Dr. 
Sydney V. James (1962) meticulously analyzed the development of Quaker education in 
the British North American Colonies. At the onset of the eighteenth century, Quakers 
believed that their children had to receive an education in economics and spiritually, 
which were fulfilled on the family farm or apprenticeship and at the meetinghouse, 
respectively. In 1746, an epistle composed at a yearly meeting for the Quaker Colonies, it 
was decided that each monthly meeting should establish a school, operated by Friends, to 
provide students with a rudimentary education in reading and writing. However, many 
meetings struggled to develop schools for a myriad of reasons, including lack of funding, 
qualified educators, and ambiguous direction regarding temporal and religious 
instruction. In 1778, two members of the Philadelphia Yearly Meeting, Anthony Benezet 
and Isaac Zane, composed a report detailing how Friends could formulate a successful 
educational model that would facilitate the development of schools by the monthly 
meetings throughout the colonies. Throughout the mid-Atlantic region of the Thirteen 
Colonies, the monthly meetings were able to establish permanent day schools organized 
by committees of Friends providing a rudimentary and spiritual education via qualified 
Quaker educators. However, in the years following the 1778 epistle, Quakers still faced 
several challenges in facilitating the perpetuity of their day schools. Finally, at the close 
of the eighteenth century, the Quakers established a model that would prove successful 
after a century of experimentation – the boarding school. Quaker meetings established 
boarding schools exclusively for the children of Friends. These schools took Quaker 
students from large regions of the colonies, to ensure there were enough students to fulfill 
the financial and educational goals of the institution and provided them with well-train 
teachers for that could provide a “religiously guarded education” in a pure and isolated 
Quaker community. While providing a fascinating history of Quaker education in the 
eighteenth century, Dr. James (1962) article did not discuss any events regarding 






















      
                                                                



















































                                                                




Artifact # 15 
 
Johnson, H. (1964, March). They’ll be more room for Friends. New York World – 
Telegram and Sun. 
 
Abstract: In her article, “They’ll be More Room for Friends, journalist Hope Johnson 
(1964) provides a brief history of Friends Seminary in New York City as the school 
initiated a one million dollar expansion project for their institution in 1964. In the article, 
Johnson (1964) described important aspects of Quaker history at Friends Seminary, and 
the pivotal role of Friends in advancing educational opportunities for the disadvantaged, 
minorities, and persecuted individuals. Furthermore, Johnson (1964) discusses how 
Friends were the pioneers of early educational models, including kindergarten, co-
education, work camps, and vocational school. In addition, Johnson (1964) provides an 
insight into how Quakers remain a relevant part of the New York City community, 
working towards establishing racial and economic equality for the marginalized 
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Artifact # 16 
 
Jones, R. M. (1962). The Quakers in the American Colonies. New York, NY: Russell &  
Russell.  
 
Abstract: Rufus M. Jones’ (1962) The Quakers in the American Colonies is considered 
by most historians to be a seminal historical endeavor to understand the rise and fall of 
Quakerism in North America during the colonial period. In his work, Jones (1962), whom 
at the time of the original publication of his work, 1911, was a well-respected Professor 
of Philosophy at Haverford College, endeavored to analyze the development and 
coalescing of Quakerism in five distinct regions of the Thirteen Colonies: New England, 
the Southern Colonies, New York, New Jersey, and Pennsylvania. Jones (1962) work is 
considered the first, and most successful attempt to objectively analyze the entire Quaker 
movement in the North American Colonies. Jones’ (1962) work focuses on the primary 
goal of the Quakers in the American Colonies – the establishment of principles that 
would transform society.  Jones’ (1962) primary argument is that while the Quakers 
remained in conflict with the Puritans, they were able to flourish, but once they were 
without an explicit adversary for religious domination in the colonies, they slowly drifted 
into obscurity of a newly established nation, founded on the principles of religious 
freedom. Jones’ (1962) work also presents the arguments that the Quakers failed to reach 
the educational goals essential to create a lineage that would continue the religious fervor 
initiated by the first Quakers in the Thirteen Colonies.  
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Artifact # 17 
 
Kenworthy, L. S. (1987). Quaker education: A source book. Kenneth Square, PA: Quaker  
Publications. 
 
Abstract: In his ambitious work, Quaker Education: A Source Book, Leonard S. 
Kenworthy (1987) attempted to compose the first manuscript dedicated to a broad 
analysis Quaker education. Kenworthy’s (1987) book covers a wide-array of topics 
related to Quaker education, including the evolution of Quaker schools, both 
contemporary and from antiquity, an analysis of Quaker education and its impact in 
American society, an overview of Quaker education at all levels, including elementary, 
secondary, college, and adult education, the unique characteristics of a Quaker 
educational institute, and how practices associated with Quaker education can be realized 
in public education settings. In compiling his source book, Kenworthy (1987) utilized the 
writings of seminal figures in Quaker education, such as Rufus Jones, Howard Brinton, 
William Wistar Comfort, and John Lester, while also taking from contemporary writers 
in the field of Quaker education, including Ernest Boyer, Kenneth and Elise Boulding, 
and Elizabeth Watson. In accumulating the diverse array of sources in his work, 
Kenworthy (1987) endeavored to create a general history of Quaker education that could 
be utilized by school committees, Boards of Education, new teachers, and parents, both 
within and outside Quaker education, to provide an invaluable insight to the practices and 
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Lacey, P. A. (1998). Growing into goodness: Essays on Quaker Education. Wallingford,  
PA: Pendle Hill Publications. 
 
Abstract: In his work, Growing into Goodness: Essays on Quaker Education, Earlham 
College professor Paul A. Lacey (1998) endeavored to ascertain the philosophy of 
Quaker education through a framework that examined three-hundred-and-fifty-years of 
pedagogical principles, practices, and experiences. In determining the philosophy of 
Quaker education, Lacey (1998) composed a series of essays, rather than a historical 
study, which focus on a number of different themes, including the purpose of a Quaker 
school, the Quaker testimonies, principles and pedagogy in Quaker institutions, and 
ultimately, the philosophy of Quaker education. In writing his essays, Lacey (1998) 
utilized a myriad of sources, including histories of Quaker schools, student experiences, 
memoirs and letters by teachers and headmasters, schools’ mission statements, and 
Quaker writings on the topic of education. In ascertaining the philosophy of Quaker 
education, Lacey (1998) determined “We are called to be forever searching, but the 
purpose of the search is to find, to live conscientiously, by principle, even in a relativistic 
world. The Quaker Way continually tests principle and practice against one another. 
Whether that produces something which can be accurately called a philosophy of 
education remains open to question . . . but it produces an activity which might be called 
doing Quaker philosophy of education-seeking to bring ethos and ethic together, to be 
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Artifact # 19 
 
Masland, W. M. (1983). The story of Friends Academy. Nassau County History Society  
Journal 38, 18-35. 
 
Abstract: William M. Masland’s (1983) “The Story of Friends Academy,” provides a 
comprehensive history of the founding and growth of Friends Academy since its first 
class was established with one teacher and five students in January of 1877. In his article, 
Masland (1983) provides a significant history of the school’s founder, Gideon Frost. At 
seventy-seven years old, Frost, a successful businessman, established “a seminary of 
learning in which the children of Friends, and other similarly sentimented (sic), could 
receive literary and scientific instruction upon principles in accordance with the teachings 
of the scriptures of the New Testament” (pg. 21). Throughout his work, Masland (1983) 
provides an extensive history of the school’s growth, from a single-building institution 
with five students to a well-regarded and successful school with multiple wings 
expanding from the original structure, multiple sports fields, a diverse student body of 
680 students, an accomplished faculty, and a board of trustees comprising of Long 
Island’s most successful Friends and individuals “similarly sentimented.” Masland (1983) 
ends his history of Friends Academy with a report composed by the Middle States 
Association of Colleges and Schools in October 1982 after Friends Academy completed a 
ten year reevaluation for accreditation purposes. In summarizing their report, Masland 
(1983) stated that Friends Academy is characterized by “The constant and consistent 
integration of Quaker ideals into a largely non-Quaker constituency” (pg. 33). In a 
myriad of ways, the school has fulfilled the vision stated by Gideon Frost at its first 
convocation in January 1877.   
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Artifact # 20 
 
New York State Association of Independent Schools. (1983). NYSAIS Evaluation of  
Oakwood School. Friends Historical Library, Swarthmore College, Swarthmore, 
PA. 
 
Abstract: The four-page document retrieved from Friends Historical Library at 
Swarthmore College included a two-page history of Oakwood School, and a two-page 
evaluation of the school performed from April 17-20, 1983 by the New York State 
Association of Independent Schools (NYSAIS) (1983). The history of the school, 
composed by an unknown author, detailed the establishment of Nine Partners School in 
1796 by the New York Yearly Meeting to provide a proper academic, moral, and spiritual 
education and experience, respectively, for the children of Friends. In 1863, Nine 
Partners closed as the population of Quakers in New York moved from the Hudson 
Valley to the western region of New York, a new school was established in 1860 at 
Union Springs, New York, known as Friends Academy. In 1878, the trustees of Friends 
Academy changed the name to Oakwood Seminary. Oakwood Seminary was renamed 
Oakwood School when the trustees decided to move the school to its present location in 
Poughkeepsie, New York in 1916 to accommodate downstate Friends. At the same time, 
Oakwood School became influenced by liberal Quaker theology and began to include in 
its student-body the children of Friends and non-Friends. The rest of the history consists 
of expansions and additions made to Oakwood school, both in terms of structural 
additions and curriculum revisions to meet the ever-changing philosophies inherent 
within education. The evaluation by NYSAIS (1983) made one interesting observation 
regarding the purpose and goals of Oakwood School, “the Oakwood Purposes and Goals 
Committee found that the purposes and goals of the school were nowhere stated 
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Artifact # 21 
 
Nicholas, M. A. (2006). A little school, a reservation divided: Quaker education and  
Allegany Seneca leadership in the early American republic. American Indian 
Culture and Research Journal 30(3), 1-21 
 
Abstract: In his work, “A Little School, A Reservation Divided: Quaker Education and 
Allegany Seneca Leadership in the Early American Republic,” historian Mark A. 
Nicholas (2006) analyzed how the establishment of a small Quaker school on Seneca 
reservation lands in 1816 divided the leadership of local chiefs, which in turn created a 
conflict that almost cost a Quaker schoolteacher, Joseph Elkinton, his life, while acutely 
disrupting relations among the Seneca people. In response to the establishment of a 
Quaker schoolhouse, the Seneca formed into two alliances, those who advocated for 
Elkinton’s educational endeavors, and those who opposed his educational methodologies, 
as well as the construction of a school on reservation lands. In many ways, Elkinton was 
a divisive figure. Although Nicholas’ (2006) argued that his endeavors were 
“benevolent,” individuals can view Elkinton’s pedagogical activities as a means of 
cultural assimilation, rather than a medium for continued existence in an era of significant 
calamity in Native American society. As a teacher, Elkinton instructed his male students 
with reading, writing, and mathematical skills necessary to coexist with both the state and 
federal government, as well as land speculators. In addition, Elkinton did provide lessons 
from the Bible in his classes. Elkinton’s disciplinary methods were controversial. In 
1816, he kicked one of his students, while 1817 he whipped a student for striking a 
classmate. In addition, Elkinton also acted as a metaphorical father, providing rewards to 
his students who embraced education and demonstrated good behavior. Being a 
matrilineal society, Elkinton’s behaviors, both altruistic and punitive, contrasted with 
generations of Seneca who found his ways foreign. While on the reservation, Elkinton 
also tried to establish the concept of township, landownership, and patriarchal leadership 
among a people who believed in common land and matriarchal governance. Elkinton’s 
adversaries went as far as destroying his boat, threatening to burn down the school. 
Elkinton’s supporters found resistance not only from local chiefs, but from their wives 
and children. In February of 1822, Elkinton resolved the conflict, while also healing the 
wounds present among the Seneca people over his schoolhouse, by moving it off 
reservation grounds. In relocating the schoolhouse, Elkinton mended relations between 
Quakers and Native Americans, while also bringing a moment of peace to a marginalized 
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Artifact # 22 
 
Nir, S. M. (2011, March). Quakers and elite share uneasy ground. New York Times, 1A. 
 
Abstract: In her article, “Quakers and Elite School Share Uneasy Ground,” New York 
Times journalist Sarah Maslin Nir (2011) discusses the tensions present between Friends 
Seminary and the New York Yearly Meeting regarding if the later should continue to 
control the educational institution. As Nir (2011) notes, for two-hundred-and-twenty-five 
years, Friends Seminary has been operated by the New York Yearly Meeting. In addition 
to the legal issues surrounding the separation, such as liability, many Quakers feel the 
school has lost its Quaker values of simplicity, openness, and equality. The tuition at 
Friends Seminary is $32,870, a price that many Quakers find antithetical to their 
testimonies. In addition, the meeting and the school have had a number of disagreements 
over Quaker values, such as naming a building after a specific individual, or decisions 
regarding repairs to the school. The situation is best described by Karen Quinn, who had 
two children enrolled in the school, “Friends Seminary had ‘turned into a very elite, high-
end New York City private school.’ Nevertheless, she said she was impressed by how 
Quaker values still inflected the school. ‘They were a little simpler than maybe this high 
New York life’” (p. 1). On December 6, 2015, Friends Seminary became incorporated as 
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Artifact # 23 
 
North, E. G. (1942). Seventy-five years of Brooklyn Friends School. New York, NY:  
Brooklyn Friends School. 
 
Abstract: In his work, Seventy-Five Years of Brooklyn Friends School, author Edgerton 
Grant North (1942) endeavored to write a “informal” history of Brooklyn Friends School 
to commemorate the primary and secondary school’s seventy-fifth anniversary as an 
educational institution – September 1942. In his history, North (1942) provided an 
account of the schools’ founding by members of the Brooklyn Preparative Meeting in 
1867, the development of the school’s curriculum and pedagogical practices in the late 
nineteenth and early twentieth century, as well as the challenges the school confronted 
and overcame throughout its existence as an educational institution. Throughout the text, 
North (1942) provides an overview of the influence of the various headmasters that 
served Brooklyn Friends School throughout its time, while also discussing numerous 
structural changes and improvements made to the school. In addition, North (1942) 
provides a comprehensive litany of the school’s various athletic and extracurricular 
activities and their evolution through the decades. North (1942) provides a vivid informal 
history of Brooklyn Friends school, however, his work did not discuss any events 
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Artifact # 24 
 
Parrish, E. (1865). Education in the Society of Friends: Past, present, and prospective.  
Philadelphia, PA: J. B. Lippincott & Co. 
 
Abstract: In his essay, Education in the Society of Friends: Past, Present, and 
Prospective, Edward Parrish (1865) makes an appeal to members of the Religious 
Society of Friends to support the educational endeavors of Quakers at the primary, 
second, and post-secondary levels of education. Parrish (1865) argued in his work that 
schools play a pivotal role in shaping the child to become a conscientious citizen in a 
republican system of government. However, Parrish (1865) contended that without the 
influence of a religious organization, a child will not receive the proper intellectual and 
moral development essential to become an educated and respectable individual. In 
discussing Quaker education, Parrish (1865) stated that the moral teaching inherent 
within Quakerism, the belief of the inner light in every individual, provides children with 
an innate sense of right and wrong from an early age, which would become a strong 
influence within the child throughout their entire life. In completing his essay, Parrish 
(1865) discussed Quaker institutions founded in both Great Britain and the United States 
during the late eighteenth and early nineteenth centuries. In evaluating the present nature 
of Quaker education, Parrish (1865) lamented the interruptions in education caused by 
the Hicksite Schism during the early nineteenth century. In discussing the future, Parrish 
outlined the plans for the establishment of Swarthmore College, which would provide 
Friends and non-Friends with a viable post-secondary education founded in Quaker 
values. Parrish’s (1865) work provides a sincere commentary regarding the history of 
Quaker education during the eighteenth and nineteenth centuries, however, his work did 
not discuss any events regarding historical experiences and Quaker testimonies at New 
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Artifact # 25 
 
Powers, C. (1974). A history of Friends Seminary, 1786-1974 [Thesis, The City  
University of New York]. Friends Historical   Library, Swarthmore College, 
Swarthmore, PA. 
 
Abstract: In her work, A History of Friends Seminary, 1786-1974, Candace Powers 
(1974) endeavored to formulate an understanding of the unique aspects of a Quaker 
education inherent within Friends Seminary in New York City. As Powers (1974) states 
in the opening of her work, “They [Quakers] believed in the importance of developing 
the mind, of equipping it with the facts, powers and skills required for useful citizenship, 
but they were equally interested in developing the soul – that area deeper than mind, into 
which Divine Light shines, revealing religious and moral truth” (p. 17). In her thesis, 
Powers (1974) explicates the guiding principles of Friends Seminary throughout its 
multi-century existence as a Quaker educational institution: community, harmony, 
equality, and simplicity. In developing an educational community, Friends Seminary 
ensured all students felt a place of belonging within the institution; provided a religiously 
guarded education; and developed a faculty of dedicated and committed educators. The 
school established harmony by utilizing non-violent discipline and methods, as well as 
fostering a sense of rightness among the student body. Equality was dictated by creating a 
student body that promoted gender, racial, and socio-economic uniformity. Lastly, 
Friends Seminary practiced simplicity in dress, speech, disposition, scholastic integrity, 
and a practical curriculum. Throughout her work, Powers (1974) provides an engaging 
and comprehensive history of Friends Seminary since its’ inception in 1784 as a school 
providing a “religiously-guarded” education for the Children of Friends, through its 
various transformations, always adapting to changing societal norms and the pressures of 
modernity, to become a contemporary private school for a student body of predominately 
non-Quakers, centered on the values and traditions of Quakerism. In the closing of her 
work, Powers (1974) argues “Despite the elusive and lofty ideals, despite practical 
difficulties such as making ends meet, despite the small number of Quaker students and 
teachers, Friends somehow remains at its heart a Quake School” (p. 72). In other words, 
even with a limited number of Quakers enrolled in a Quaker school, Friends Seminary 
provides an intangible education based on Quaker ideals and philosophies that enable the 
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Artifact # 26 
 
Prose, F. (1998, April). Teen-age meditation, silent and not. New York Times, 48E. 
 
Abstract: In her article, “Teen-Age Meditation, Silent and Not,” New York Times 
columnist Francine Prose (1998) analyzes the typical day in the life of a student at 
Friends Seminary, a Quaker school located in Manhattan, New York. In her work, Prose 
(1998) discusses the unique silent worship students engage in every Tuesday and Friday 
at 9 AM. She also discusses the characteristics of Quaker culture, “all this expresses the 
Quaker faith in the value of simplicity, of community over hierarchy, of individual 
silence over public sacrament” (p. E48). Prose (1998) also discusses the simplistic beauty 
of the meetinghouse, constructed in 1860, and made a landmark in 1969. Prose (1998) 
commends the principles of Quaker education in her article, “respect for the individual 
child, the belief in community service, in tolerance and fairness, in nonviolence, in 
sympathy for one’s fellow human beings, not only for the homeless, say, but also for 
one’s classmates” (p. E48). Prose (1998) ended her article by acknowledging the unique 
paradox experienced by sitting in silence at the Friends meetinghouse on 15th street when 
juxtaposed to the loud noises present in Stuyvesant Park and the nearby buildings 
boarding Friends Seminary. Prose’s (1998) article did not discuss any events regarding 
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Artifact # 27 
 
Rohter, L. (1986, April). Quaker-run school, at 200, prizes its informality. New York 
Times, Section 1, 52. 
 
Abstract: In his article, “Quaker-Run School, at 200, Prizes its Informality,” New York 
Times journalist Larry Rohter (1986) endeavored to compose an article detailing the 
unique history of Friends Seminary as they celebrated their two hundredth anniversary 
with a bicentennial weekend celebration. Rohter (1986) describes the unprecedented 
informality of the school, an educational institution without bells, where students address 
the principle by her first name, and where teachers give students their home phone 
numbers. In describing the demographics of the school, Rohter (1986) stated that only 
two percent of the Quaker student body and faculty are Quakers, while also noting that 
more than twenty percent of the student body receive tuition aid. According to Barclay 
Palmer, the head of the Upper School, at Friends Seminary, admission is determined not 
just by academic achievement, but by personal disposition and character. When speaking 
to students, Rohter (1986) discovered that the self-discipline formulated through silent 
worship twice a week is a defining feature for students of Friends Seminary, even those 
who initially had their doubts. Rohter (1986) concludes his article by stating that at their 
bicentennial, Friends Seminary remains a school defined by Quaker tradition, simplicity, 
community, and informality. Rohter’s (1986) article did not discuss any events regarding 
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Artifact # 28 
 
Ryan, W. C., Jr. (1926). Observations on Friends Seminary. Brooklyn, NY: Press of 
August Baker. 
 
Abstract: In his work, Observations on Friends Seminary, Dr. W. Carson Ryan, Jr. 
(1926), of Swarthmore College provides his reflections on Friends Seminary in 
Manhattan, New York. Dr. Ryan’s (1926) work is a part of a two year study of Quaker 
schools sponsored by the Education Committee of the Friends General Conference, and 
the Committee on Education of the Philadelphia Yearly Meeting. At the commencement 
of his report, Dr. Ryan (1926) discusses characteristics related to the structure of Friends 
Seminary, student enrollment, and teaching staff. Dr. Ryan (1926) explained in his text 
that Friends Seminary is the quintessential example of a pioneering educational 
institution, establishing a science and nature curriculum years before most schools, 
creating a manual training program in 1890, and establishing a kindergarten in 1878, two 
decades before the model become ubiquitous in education. In addition, Friends Seminary, 
as Dr. Ryan (1926) reports, was one of the first educational institutions to employee a 
school psychologist, for the purposes of classification, intellectual data, and student 
needs. Dr. Ryan (1926) concluded his report by stating that Friends Seminary is a model 
educational institution, that should be viewed as an archetypal school for both public and 
private schools in the United States. Dr. Ryan’s (1926) article did not discuss any events 
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Artifact # 29 
 
Smith, P. H. (1877). General history of Duchess county, from 1609 to 1876, inclusive.  
Pawling, NY: Published by the author. 
 
Abstract:  In his work, General History of Duchess County, from 1609 to 1876, 
inclusive, Philip H. Smith (1877) provides a general history of the community in which 
Nine Partners Boarding School was established as a Quaker educational institution in 
1796. Smith (1877) focuses on the contributions of Jacob Willetts, the first pupil or the 
school and upon his eighteenth birthday, the youngest educator at Nine Partners Boarding 
School. In addition to his work as a teacher, Willetts also published textbooks for schools 
across the country, his most famous, Willets Arithmetic, which was published in 1813, 
with several additional editions published throughout Willets life. In addition to 
publishing textbooks in mathematics, Willets also published a geography and atlas 
textbook that was considered the most “accurate of any then known” (p. 427). The rest of 
Smith’s (1877) history is dedicated to individuals and anecdotes related to Duchess 
County, but not directly related to Nine Partners Boarding School or historical events in 
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Artifact # 30 
 
Stephenson, C. M. (2012). Elise Boulding and peace education: Theory, practice, and  
Quaker faith. Journal of Peace Education, 9(2), 115-126. 
 
Abstract: In her article, “Elise Boulding and Peace Education: Theory, Practice, and 
Quaker Faith, political scientist Dr. Carolyn M. Stephenson (2012) explored the 
influences that shaped the work of Elise Boulding, a Quaker educator dedicated to 
promoting peace education for all individuals, across time, culture, nation-state, class, 
race, age and gender. Throughout her remarkable life, Boulding taught as a college 
sociology and peace studies professor, she also taught First Day School in various 
Friends Meetings, including Ann Arbor and Boulder, and ran seminars in the community 
and primary, secondary, and post-secondary schools regarding peace education. In 
addition to her work in education, Boulding published numerous academic and public 
manuscripts regarding her experiences in developing peace throughout the world, while 
also serving of as the chairperson of prominent peace organizations such as the Women’s 
International League for Peace and Freedom, and establishing organizations dedicated to 
peace studies, such as the International Peace Research Association. In her work, Dr. 
Stephenson (2012) eloquently examined Boulding’s life through the five Quaker 
testimonies; simplicity, peace, integrity, community, and equality. Demonstrating how 
Quaker testimonies steadfastly served as Boulding’s primary motivation and influence in 
her work in peace activism and education. In her closing arguments regarding Boulding, 
Dr. Stephenson (2012) explained that her contributions to the field facilitated the 
establishment of peace studies, women’s studies, and futures studies as a theoretical, 
research-based, and practice disciplines in collegial education. Furthermore, through her 
organizational work, Boulder allowed individuals to see the potential in grass-roots, 
democratically structured associations in helping all groups, from families, to schools, to 
civic organizations, work towards the foundation of a more peaceful and democratic 
world. 
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Artifact # 31 
 
Sulzberger, A. O. (1986, April). What the Friends have taught. New York Times, Section 
1, 26. 
 
Abstract: In his article, “What the Friends Have Taught,” New York Times editor Arthur 
Ochs Sulzberger (1986) reflects upon the significant impact Quakers have had on our 
society as the religious congregation celebrated the bicentennial of Friends Seminary in 
Manhattan, New York. In his short article, Sulzberger (1986) discusses the history of the 
Religious Society of Friends and their unique form of democracy in their worship and 
committees, respectively. Furthermore, Sulzberger notes how Quakers have been on the 
vanguard of every important social movement in the United States, including women’s 
rights, public education, the abolition of slavery, the fight to end racial discrimination, 
and fighting for protective rights for prisoners and individuals deemed psychologically 
insane. Sulzberger (1986) concludes his work by noting that the greatest contribution of 
Quakers - their willingness to risk everything to help others who are not Quakers. 
Sulzberger’s (1986) article did not discuss any events regarding historical experiences 
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Artifact # 32 
 
Tikoff, V. K. (2017). A role model for African American children: Abigail Field Mott’s  
life and adventures of Olaudah Equiano and white northern abolitionism. In K.  
Capshaw and AS. M. Duane (Eds.). Who writes for Black children?  
(pp. 94-116). Minneapolis, MN: University of Minnesota Press. 
 
Abstract: In her contribution to Katherine Capshaw and Anna Mae Duane’s (2017) Who 
Writes for Black Children? Valentina K. Tikoff (2017) analyzes how and why New York 
Quaker abolitionist and writer Abigail Field Mott published a revised edition of Olaudah 
Equiano’s Interesting Narrative of the Life of Olaudah Equiano; or, Gustavus Vassa, the 
African, Written by Himself, forty years after its original publication, to facilitate the 
growth and development of African American children at New York African Free 
School, an institution supported by New York Quakers during the early nineteenth 
century. In revising and publishing Equiano’s autobiography, renamed The Life and 
Adventures of Olaudah Equiano; or, Gustavus Vassa, from an Account Written by 
Himself, Mott created a juvenile account of his experiences, which included his life in 
Africa, his subsequent capture and enslavement in the United States, and his triumph in 
purchasing his freedom and achieving economic independence in the United States. 
However, as Tikoff (2017) argues, Mott had several motivations in revising and 
publishing Equiano’s autobiography. First, Mott, as an abolitionist, wanted to create a 
children’s book that could be utilized for the instruction of free African American 
children in New York City and other cities in the northern United States. In doing so, 
Mott was trying to shape the spirit and individuality of African American children in the 
image of the abolitionist cause and early American republic through creating a hero in 
Olaudah Equiano. Second, Mott was trying to utilize Equiano’s story to calm the fears of 
many white Americans in the North who were still uncomfortable with the concept of 
African American equality and citizenship in the United States. Although Tikoff (2017) 
is critical of Mott’s revisionist publication, which omits many of Equiano’s 
disparagements of society, as well as non-Christian aspects of his life, she does commend 
Mott for creating a text that highlighted the critical importance of African American 
children, their education, and the birth of the abolitionist movement in the early republic 
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Artifact # 33 
 
Turning point at Friends Seminary (1965, November). Town and Village, 10.    
 
Abstract: In the article, “Turning Point at Friends Seminary,” a Town and Village 
journalist interviewed acting principal of Friends Seminary, Dr. Earl L. Hunter, to discuss 
the opening of a newly renovated wing of the school and a new building on the school 
campus. In addition, Dr. Hunter notes how at the same time, the Alumni Association of 
Friends Seminary has dedicated a new library to the education institution, the focus of the 
Building Fund for generations. In the article, Dr. Hunter notes that Friends Seminary 
prepares students for a liberal arts college education and has been accredited by the 
Middle Atlantic Association and the New England Board of Regents. In the article, the 
reporter noted that Friends Seminary prides itself on being “liberal, progressive and 
tolerant” (p. 10). 
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Artifact # 34 
 
War work of a Quaker school (1919). Gas Logic, 5 
 
Abstract: In the article, “War Work of a Quaker School, written by an anonymous author 
and published in Gas Logic, readers are provided with a glimpse of what a typical day 
looked like at Friends Seminary during World War I. The author discusses the 
pedagogical theories instilled within the school community by Principal Dr. J. L. Carver, 
who stated that grammar and high school students must be treated as young adults at the 
school and discuss critical issues of the day. Dr. Carver also addressed the culture of 
Friends Seminary, in which students are taught the qualities of self-sacrifice, kindness, 
and communal practice. The article discusses the students’ interest in WWI, and how the 
boys and girls attending the school had changed their practices to reflect the war. Boys 
joined a Boy Scouts organization and began learning the language of the Allied Powers, 
French. Many of the high school students had adopted French or Belgian orphans and 
provided funds for their survival. Some students had purchased Liberty Bonds, while the 
females enrolled in the domestic science program had made 2,500 surgical dressings for 
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